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1 Introduction

“Poswer is never the property of an individual; it belongs to a group and re-
mains in existence only so long as the group keeps together” (Arendt 44)

There is no doubt about the enormous influence that the Harry Potter series! exer-
cises upon its readers, regardless of their age. Despite the rather obvious entertaining
aspect, the books also inspire countless scholars of all areas to examine their influ-
ence on society. Cordova, for example, closely observes the gender representation
that forcefully influences the books’ readers in her journal article ““Because I'm a
Gitl, I Suppose! Gender Lines and Narrative Perspective in Harry Potter” (2015).
Given that Hogwarts is the predominant place of action, others focus on the social-
isation that takes place through the education within this institution, such as Dick-
inson in “Harry Potter Pedagogy” (20006). This work, however, focusses on the ex-
amination of different leadership styles that are exercised towards a group of follow-
ers, and that alters the readet’s perception about how power is exercised and at-
tained. Furthermore, it needs to be noted, that this work exclusively considers the
books and not the cinematographic adaptations of the series. Due to the depiction
of varying leadership styles, the Harry Potter book series proves to be fruitful for

1 See the bibliography for a list of abbreviations of the respective titles.
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comparing different leaders’ approaches with each other. This analysis examines on
the one hand whether the above-mentioned citation of Arendt which states that
power can only be achieved through groups proves to be true. On the other hand,
it observes how leaders must act within their respective groups to be successful. In
order to analyse these aspects, the following thesis is examined throughout this work:
Leaders who place an emphasis on reciprocal communication policies within their
groups are more successful in using the power that results from such group-constel-
lations to attain their respective goals. Even though also other leaders are suited for
an analysis of this aspect, this work mainly considers Albus Dumbledore, headmaster
of Hogwatts, and Voldemort, the main antagonist and villain of the series. The de-
cision to compare those two with each other results from their notable presence and
clear depiction of their leadership that is exercised towards a rather clearly defined
group. Whereas Harry is also considered a leader in other works (see Agar and Terk
187), this work deliberately decides against analysing him as a leader. This is because
it concludes that Harry’s leadership is only the result of the long-term influence of
his mentor and role model Dumbledore. Considering this, Harry disqualifies for be-
ing examined as an individual leader with his own leadership style. Instead, Dumble-
dore’s and Voldemort’s leadership characteristics as well as their respective success
regarding the objectives considered in the context of this work, represent the focus
of this work.

To begin with, this work gives an overview of leadership style theories which
appear within the leaders’ groups. This chapter also introduces the concept of he-
gemony, which becomes important when the respective success of the two leaders
is examined. Whereas chapter 3 offers a broad overview of people and institutions
that display and transmit leadership, chapter 4 observes the leaders that form the
centre of analysis in this work, namely Dumbledore and Voldemort. Here, the way
they structure their leadership within their groups is explored, while also considering
the importance of institutions when it comes to the legitimacy of their leadership.
Chapter 5 then uses the results of the observation to draw conclusions about the
success of the leaders in attaining their goals. Given that there are several motiva-
tions that could be considered, the chapter also shortly explains the ones chosen for
this analysis before exploring them in detail. Based on the insights gained from these
examinations, the thesis above will be revisited.

2 Leadership Theories: An Overview

The following chapter depicts different theories about leadership and governmental
styles chosen by leaders. The focus is on their way of becoming a leader, the relation
to and with their followers, and their organisation of their overall leadership. By
taking a closer look at the different approaches there are, this chapter begins with
the exercise of power that is characterised through downward communication. This
means, that there is no exchange of opinion between leaders and followers and the
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leaders do not take or value advice but decide exclusively on their own (see Said and
Said 824). Then, it presents leadership styles with more intercommunicative leaders,
who take their followers’ opinions and ideas into consideration. Lastly, it presents
leadership styles as presented by Warrick and points out their major characteristics.
Throughout their presentation, the respective leadership styles also get compared to
each other and similarities as well as differences are pointed out. It is important to
note that this work combines leadership style theories and government theories as
they both affect the respective constellation of leaders and followers. However, due
to the size of the group in the Harry Potter series that is significantly smaller than
the one of a whole population, this work rather considers leaders than governors.
According to Kirkpatrick and Locke, there are specific traits that can be regarded as
a “precondition” (49) to exercise power. However, they still need to be combined
with appropriate actions in order to grant a successful leadership. These virtues have
significant consequences for the respective leader’s leadership style and, depending
on the size of the group of followers, even the overall government resulting out of
it. The general impact of the relationship between leader and followers has already
been examined by Warrick in his article “Leadership Styles and Their Consequences”
(1981), which serves as one of the main references in this chapter. He states that
leaders have an enormous impact on their followers through their control of “both
interpersonal and material rewards and punishments that often shape employee be-
haviour and influence [their] performance, motivation and attitude” (155). Further,
he claims thatleaders can affect their followers’ performances through adapted treat-
ment, such as the working atmosphere leaders create for them (see 155). Thus, the
question whether leaders can affect their followers will not be looked at, but this
work rather focusses on how this impact can be used to reach the leadet’s goals and
why certain approaches are more successful than others.

2.1 Downward Communication Policy

Autocracy forms the first aspect of consideration in this chapter, as it provides one
of the most clearly defined distinctions between leader and followers and thus lies
the farthest away from democracy and its “rule by the people” (Bogdanor,
‘Democracy’ 166). All power and decision-making are centred in a single person,
without any outward, public restraints (see Johnson, ‘Autocracy’). Autocratic leaders
enact a clear one-way communication with their followers which takes place either
upward or downward but never vertically and thus does not consider the followers’
opinions, concerns, and interests (see Deva and Yazdanifard 3). Therefore, Warrick
states that they decide on their own about the goals that are pursued and thus or-
ganise, plan, and direct autonomously, without the interference of others as well as
with minimal “employee involvement” (158). Additionally, he adds their strict use
of rewards and punishments (see Warrick 160) as a characteristic feature. Even
though they do not cherish a close relationship to their followers, autocratic leaders
also reward desired behaviour to encourage obedience (see Warrick 160). Warrick
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further points out that the autocratic leader’s inherent assumption about people is
that they will not work responsibly without being led and thus need a strict organi-
sation to produce valuable outcomes (159). According to him, power and authority
are crucial to uphold the given structure by the leaders and to ensure that the leaders’
high productivity-goal can be achieved (see 160). Therefore, autocratic leadership is
characterised through its high focus on performance and low emphasis on the peo-
ple working for it (see Warrick 158). For an autocracy to persist, certain prerequisites
are required such as “uneducated, backward [followers| with little or no conception
of natural rights, [...] lacking any concerted political aspirations to improve their
condition” (Bogdanor, ‘Autocracy’ 37) and a leader who aims at keeping the situation
like that (‘“Autocracy’ 37).

There is only a narrow degree between an autocracy as presented above and an
oligarchy, as they both depend on the given power structures to grant them their
authority and leadership. However, the main difference between the two is that an
oligarchic leader does not rule alone but power is shared among a group of privileged
people. This becomes visible when looking at the Greek translation of the term:
“rule by the few” (Bogdanor, ‘Oligarchy’ 391). One possible reason for this privi-
leged standing of individuals in society was pointed out by Greek philosopher Aris-
totle when he referred to the influence of wealthiness on power relations: “oligarchy
is when men of property have the government in their hands [...] wherever men
rule by reason of their wealth, whether they be few or many, that is an oligarchy”
(Jowett 62). Despite their wealthiness, the term ascribes the susceptibility of corrup-
tion to the reigning elite, as the leaders do not have common interests in mind but
are mostly focused on their individual (financial) benefit (Johnson, ‘Aristocracy’).
According to Mouzelis, “once in a dominant position, the primary interest of the
organization élite is to maintain its power” (28). This goal is easy for them to achieve
since they possess the means to “manipulate information [...] in their own interest”
(‘Oligarchy’ 391). Just as in an autocracy, oligarchic leaders often, but not necessarily,
gain their power by the means of inheritance. This is because the next generation
inherits the necessary characteristics granting power in oligarchic systems from their
ancestors.

Totalitarianism resembles oligarchy insofar as that it can equally rely on an elitist
group to govern. However, it can also, and here the leadership styles differ from
each other, be ruled by a single, autocratic leader or even take on the form of a
dictatorship (see Bogdanor, ‘Totalitarianism’ 614). Another similarity to oligarchic
leaderships is that totalitarian leaders are focused on attaining their own goals and
do not take into consideration the interests of their followers. The only communi-
cation that exists takes place downwards, from top to bottom, and all opinions that
contrast with those of the ruling classes are oppressed (see Bogdanor,
‘Totalitarianism’ 615). Furthermore, totalitarian leaders are known for their “rigor-
ous censorship of the mass media, centralized state planning and administration of
the economy, and pervasive propaganda to inculcate the principles of the obligatory
official ideology” (Johnson, “Totalitarianism’). It is in its aim for total control not
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only of political power but also regarding all aspects of social life in a society that
totalitarianism differs from other authoritarian leadership styles. Often, totalitarian
leaders assume their position of power due to the creation of an ideology and be-
cause given ideology “penetrates into the deepest reaches of societal structure”
(Pipes 243) by promising the ultimate solution to society’s worries and problems (see
Bogdanor, ‘Totalitarianism’ 615). This ideology assures leaders the complete control
of thoughts and actions of their followers. In order to uphold this, leaders use prop-
aganda, such as manipulating the media, to influence people’s convictions about
their abilities and to ensure their power.

2.2 Reciprocal Communication Policy

All of the above-mentioned leadership and government styles are characterised ei-
ther by a group of leaders on their top or by a single person who rules over the
people, oppressing them if necessary. Yet there exists a leadership style that places
voting in the centre, allowing those who follow participate in electing a possible
leader: democracy. It is not without reason that democracy means “rule of the peo-
ple” if translated from Greek (see Bogdanor, ‘Democracy’ 166). The active partici-
pation of the people that characterises this style can either take place directly through
the election of the head of government or of representatives (‘Democracy’ 167). It
can also involve “decentralizing decision making to smaller associations”
(‘Democracy’ 168), fostering the followers’ feeling of actively participating in the
decision process. Due to the voting, democratic governments are often characterised
through their absence of single force controls and the social equality the process of
election (often via voting) entails (see ‘Democracy’ 186). The clear emphasis on two-
way-communication highlights its reciprocal features and underlines that the focus
is equally on the outcome of the group’s work as on the satisfaction of the people
(see Warrick 160). Like autocratic leaders, democratic leaders also value good organ-
isation when it comes to working processes. However, they include their followers
in these processes and thus create a content atmosphere within their group, which
in turn causes better results for the overall goal (see Warrick 162). Contrary to the
autocratic approach of mostly punishing whenever a standard cannot be held by a
follower, the democratic leader uses “performance appraisal to let employees know
what they are doing right and wrong” (Warrick 162). Thereby, it promotes independ-
ent workers who ambitiously strive for the optimum success of the whole group.
Overall, democratic leaders encourage a “close but objective relationship” (Warrick
161) with their followers and thus provide an excellent example of uniting interest
in both, performance and people (see Warrick 158). In terms of reciprocal interac-
tions, anarchism needs to be added since it is the style of government that does not
possess any leader at all. Coercive, hierarchal forms of authority are rejected and
instead, it “look[s] forward to a social order based entirely on voluntary co-opera-
tion” (Bogdanor, ‘Anarchism’ 19). There is no leader, no voting processes and there-
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fore no individual goals that are followed (see ‘Anarchism’ 20). Thus, power is di-
rected exclusively towards the interests of the group and persecuted through its
force.

Besides the outlaid democratic and autocratic approaches, which are rather ex-
treme representatives of leadership styles, there are also others showing how leaders
act and interact once they have gained power. On the one hand, there are styles
which are focused on the relationship between leaders and followers, such as the
paternalistic, transformational and transactional styles. On the other hand, there are
also ways of exerting power where the emphasis on people is rather low, like in the
laissez-faire leadership style.

The paternalistic leadership style places leaders in a father-like position and their
followers in the one of his family whom he takes care of. Whereas “the role of the
superior is to provide care, protection, and guidance to the subordinate [...], the
subordinate, in turn, is expected to be loyal and deferential to the superior.” (Aycan
440). Often, the position of the leader is held by a dominant authority figure (see
Pellegrini and Scandura 568). However, the fatherly benevolence can be deceptive,
as, after all, paternalistic leaders also demand unquestioned loyalty from their fol-
lowers and aim at maintaining the hierarchy granting them their position of authority
(see Unler and Kilig 2). In this aspect, they resemble authoritarian leaders, for which
the previously presented autocratic and oligarchic leaderships serve as illustrating
examples. Paternalistic leaders tend to minimise their followers’” autonomy in taking
decisions and are likely to treat them “like immature children” (Demenchono qtd.
in Jackson 3) — another parallel to authoritarian leaders which claim to be supetior
in their knowledge and status. Despite being treated like a child, followers of pater-
nalistic leaders often grant the requested loyalty due to the close bond that exists
between leader and followers and the latter’s trust in their leader (Aycan 440).
Whether the emotional affection the leaders presents towards their followers is real
or a means of manipulation to achieve their goals is not always evident.

Even though paternalistic leadership displays signs of interaction between leader
and followers, it plays an even more important role when it comes to transactional
leadership. Here, the reciprocity between leaders and followers is in the centre and
they influence each other (see Khan et al. 3). The ground on which they work to-
gether is based on a series of agreements (see R. House and B. Shamir qtd. in Khan
et al. 3) which assure that the individual’s interests are met in obtaining these collec-
tively established goals. Clear definitions of common goals help the leader to pursue
a consistent direction of leadership towards the groups’ goals and allows for ade-
quate punishment in case of misbehaviour. As the followers know about the rules
and have helped to set them up, they cannot argue that the punishment is arbitrary
and unfair, rules are strict and transparent. Therefore, the ‘contingent-reward’ con-
cept that is based upon “explain|ing] performance expectation to the followers and
appreciat|ing] good performance” (Khan et al. 3) helps to provide a clear structure
for the followers. It allows them to know what to expect from their leader and what



Leadership Styles in the Magical World of Harry Potter 57

to do to make him/her content. Appreciating desired behaviour (Khan et al. 3) in-
creases followers” motivation and ensures them to keep working hard to attain com-
mon goals. However, transactional leadership also provides a clear organisation
when it comes to the handling of misbehaviour and mistakes. The monitoring of
performance and redirecting or correcting of followers if necessary is entitled “man-
agement-by-exception” (Bono and Judge 902). It can take place actively, meaning
that the progress is supervised constantly by the leader and corrected as soon as he
notices any deviations or passively, “intervening only when problems become seri-
ous® (Bono and Judge 902). At the ground of this concept lays an “inherent trust”
(Chan 4) the leader expresses towards his/her followers.

While also adapting a close relationship between followers and leader, the trans-
formational leadership style rather places inspiration and visionary thinking in the
centre (see Eeden et al. 255) and entitles the leader as a role model for his followers
(see Khan et al. 4). According to Eeden et. al., there are four main principles of
successful transformational leadership characteristics: idealised influence, inspira-
tional motivation, intellectual stimulation, and personal and individualised consider-
ation (see 255). The latter marks a similarity to paternalistic leadership, whereas the
others highlight that transformational leadership aims at creating a positive change
within the followers while attaining the group’s interests. Transformational leaders’
authority derives from their “capability to identify the need for change, gain the
agreement and commitment of others, create a vision that guides change and embed
change” (McGregor qtd. in Khan et al. 3). All three, transformational, transactional,
and paternalistic leaders, care about their followers and practice varying degrees of
consideration?.

Leaders who neither strive for high performances nor have any interest in de-
veloping a close relationship to their followers follow the principles of laissez-faire
leadership. They do not encourage development, neither personally concerning their
followers nor business-wise (see Warrick 159) and generally avoid interaction if pos-
sible. Thus, laissez-faire leaders leave all decisions up to the group and get involved
as little as possible. In their role, it is easy to gain positions of power, since there is
no regulation about the hierarchical structure within the group and followers are
entitled with all delegation power there is (see 160). These leaders are mostly indif-
ferent, and their main objective is not to make “waves” (Warrick 159). Due to this
reject of taking action, Warrick lists “apathetic, disinterested and resentful” followers
as a possible consequence of such leaderships (162). However, when combined with
other leadership styles, laissez-faire leadership can also “allow [...] for the possibility
of self-management” (Eeden et al. 255).

2 ‘Consideration’ in this context is to be understood as “two-way-communication, mutual respect,
and understanding” and includes “trust and warmth between the supervisor and his [...] group and
emphasizes concern for group members’ needs” (Warrick 156).
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2.3 Other Theories Used

Despite the leadership styles that are subject to the analysis in this work, also the
concept of hegemony as presented by Antonio Gramsci needs to be explained
shortly. The definition primarily refers to the approach used in this paper and there-
fore does not claim to be complete. There certainly are more facets that would be
worth mentioning in a different context. Hegemony offers an explanatory approach
to the domination of a social group over opposing groups. Bates summarises it as
“political leadership based on the consent of the led, a consent which is secured by
the diffusion of the world view of the ruling class.” (352). This means that the fol-
lowers of the leading group are convinced of their ideologies because they have been
educated to accept them. To this, Gramsci adds that those outside these allied groups
are dominated, “perhaps even by armed force” (57). Thereby, he hints at the aspect
of coercion that comes to the fore when the leading group encounters resistances.
He further claims that “a social group can, and indeed must, already exercise ‘lead-
ership’ before winning governmental power” (Gramsci 57) in order to be able to
assert it. Therefore, assuming power in smaller groups than the overall society is a
prerequisite for leaders before attaining legitimate power that comes with institu-
tions. Besides the antagonistic groups that it seeks to dominate, hegemonic leader-
ship equally includes allied groups that it leads (Gramsci 57). Gramsci refers to these
allies with Sorel’s term of a ‘historic bloc’. Sassoon explains that this concept serves
as a “basis of consent” (230) assuring the ruling class’ dominance and that it aims at
recreating their ideas through social institutions, such as schools. She further high-
lights that the allies’ consent needs to be active and genuine, and “cannot be reduced
to legitimation, false consciousness, or manipulation” (231). Once the ruling class
has achieved their goal of implementing their ideologies within society insofar as
that the people consider it to be the norm, Sassoon speaks of cultural hegemony (see
230). Equally here, she underscores the importance of using rather an ideology to
implant his ideas in the society’s mind than coercion and force (see Sassoon 230).

3 Display and Transmission of Leadership in Harry Potter

This chapter presents the different leaderships that are displayed within the Harry
Potter series. It examines how these forms of leadership or government are displayed
and transmitted to the respective groups of followers and hence uncovers the way
leaders become leaders. Furthermore, the chapter also considers the institutions
which help leaders to impose power over the people they aim to rule.

As seen in the theory chapter of this work, leadership can be imposed in differ-
ent ways and means, depending on the leaders’ preferred style and on the help of
possible institutions that are involved. The latter can be a useful tool as they assign
a certain legitimacy to the leader that is on top of its internal hierarchy. The two
major leaders serving as the subject of examination in this work may both, at least
at one point of their leadership, rely on institutions granting them their authority and
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power through their status in society. One such institution that appears in the Harry
Potter series is the ‘Hogwarts School of Witchcraft and Wizardry’, the school the
protagonists of the series visit and where a major part of the overall action takes
place. The overall influence of subordinates such as the teachers is enormous, since
they interfere with each of the different sections in school where leadership is exer-
cised. Like in non-wizarding schools, the hierarchy of Hogwarts is clearly structured:
headmasters serve as controlling supervisors who delegate their will to subordinates,
the teachers, who then transmit it to the students. The immense power that Dumble-
dore possesses due to his position as the headmaster of Hogwarts, an “educational
institution” (Marciniak 49) becomes evident when the reader learns that it is within
his power to ban subjects or to influence their content (see HBP 466). Such an im-
pact on the students’ education allows him to shape the students according to his
personal morals and virtues by causing them “to believe a certain type of magic is
immoral” (Marciniak 51). His status as the headmaster allows him to decide about
the rules and structures of Hogwarts, assigning him indeed “a monopoly on the
conditioning of young witches and wizards to the norms and mores of society”
(Marciniak 49). To this, Turner-Vorbeck adds schools’ general importance for
“maintain|ing] social order” (Woodson 33), further highlighting their impact on so-
ciety and thus also the power their leaders have. Given that the headmaster/head-
mistress decides about these “norms and mores of society” (Marciniak 49) that are
taught in school, they cannot be considered neutral. Forcefully, they are altered by
their personal perceptions of morality. Due to this possibility to get the students
used to his individual style of leadership, Dumbledore ensures that they will not
easily question the decisions he makes and accept his leadership style. Thereby, he
takes influence on “not only on behaviour patterns but also [on their] identity for-
mation” (Woodson 33). As will be seen in chapter 5, it is this advantage of being
able to form the entire Hogwarts community right from the start that will cause the
downfall of other leaders such as Voldemort, when it is their turn to become a leader
in Hogwarts.

Umbridge serves as an illustrating example for this: regardless her level of suc-
cess in leading the school, she can change the values within Hogwarts and influences
the curriculum according to her personal and the Ministry of Magic’s standards (OoP
341t.) after becoming ‘Hogwarts High Inquisitor’. Thus, the position of headmaster
or headmistress of (educational) institutions is undoubtedly powerful, no matter who
holds it, and grants legitimacy of leadership without requesting further qualification
of the person. At the same time, it enables the respective leader to impose his ideals
and virtues on the school. Additionally, the children grow up knowing that Hogwarts
is an established institution of authority. They know that the school has strong pos-
itive connotations within the wizarding society and thus, Hogwarts earns its already
institutional legitimacy, which reflects on its leader.

This institutionally granted authority is ensured through the headmaster’s/head-
mistresses’” delegates, exercising and enacting his/her rules and inevitably also their
ideologies. One of the executing subordinates of the headmaster or headmistress are
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the teachers, leading their students both towards their superiors’ and their own val-
ues. Given that Dumbledore chooses his teachers on his own, as can be seen when
he recruits Slughorn in the sixth book, he pre-selects the competences and values
that are brought into the classroom. Generally, it can be stated that the leadership a
group of followers is confronted with daily gets accepted and becomes the norm
(see Mortis 6). Thus, the headmaster further takes influence on the students and the
values they learn. Heilman argues that teachers contribute to the normalisation of
the status quo by stating that they are “preservationists” (114) and therefore “do not
challenge or disrupt but rather reify the institution of school” (114f.). In the end,
this highlights that they reproduce the ideologies they have internalised from their
leader, Dumbledore, and thereby help him to transmit his leadership style to the
students.

However, it is not only Dumbledore’s influence that shapes the students’ per-
ceptions about right and wrong. According to Marciniak, teachers generally aim at
“condition[ing] the students to perform well and act in ways deemed ‘good™ (50)
and thereby transfer their own understandings of good and bad to the pupils giving
a personal note to their teaching and underlining their understanding of their power
position (see Marciniak 50). Snape, for example, reminds of a rather autocratic leader
who teaches very strictly, does not allow any interruption, and punishes severely, if
not always fairly (see PS 153). This is only possible because the teachers’ authority is
rarely questioned (see Chan 423), and assured by the hierarchy of the school. The
headmaster does not interfere since he allows for them to design and enact their
lessons individually and without supetior control (see Wolosky 292). The clear dif-
ferentiation in hierarchy between students and teachers is underlined in a number of
scenes, such as in the description of the students sitting in the Great Hall whereas
the teachers dine spatially separated from them, at the “High Table” (Rober 43).
This also highlights the unit of teachers and headmaster and their collective leader-
ship of their followers, the students. However, also the headmaster’s status as the
overall leader among his subordinates is emphasised, as he sits “in the centre of the
High Table, in a large gold chair” (PS 134).

Allin all, the teachers’ task can be summarised as follows: “Hogwarts professors
teach the basic mechanics of magic, while at the same time conditioning students in
more profound and moral ways” (Marciniak 49) — both in agreement to their supe-
riot’s interests as well as according to their own perceptions about right and wrong.
This shows that Dumbledore hands over a lot of power to his subordinates, which
reflects laissez-faire leadership style tendencies that will be examined later in more
detail. Nevertheless, he does not avoid problems and hopes for them to “disappear”
(Warrick 160) but rather becomes active through granting support when it is needed.

The headmaster provides the necessary surveillance instruments allowing the
teachers to observe whether rules are followed or not. For once, there is the house-
point system, resembling a typical punishment-reward scheme. Depending on the
behaviour of the students, housemaster and mistresses are allowed to “award ot
dock points for students’ behaviour” (Chan 421). Thus, they possess instruments of
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power who allow them to lead according to their own understanding, as long as they
stay within the general framework determined by the headmaster. More than once
throughout the book, however, it becomes clear that “there is no standard whereby
certain offenses are assigned certain proportionate punishments” (Barratt 45), caus-
ing teachers to become vulnerable for abuse of said power. Arbitrary punishments
cause students to identify “authority and status, not facts, process, or justice”
(Barratt 40) as the ground for authority. Therefore, such treatment contradicts the
clearly defined morals and virtues that are placed in the centre of Hogwarts and
which are exposed right at the beginning through the Sorting Hat, listing the virtues
that are most valued in the respective houses (see PS 130).

Snape personifies power abuse in the teacher classroom since he “enjoyls]
power, hurt[s] children, and play[s] favorites” (Birch 112) on a regular basis. This
becomes particularly evident in the first book, when Harry is quick to recognise that
Snape appears to like Malfoy (PS 152), a student of his own house, whereas he treats
Gryftfindor’s unfairly (see P§ 153). Due to this kind of unprofessional behaviour on
the part of the staff, students learn that personal interests play a significant role in
power relations and that leaders do not always act in favour of the community.

Yet not only the teachers serve as extended arms of Dumbledore to uphold the
rules. Some students that prove to be trustworthy become ‘prefects’, which means
they are given certain powers, such as patrolling corridors, keeping an eye on any-
thing that appears suspicious in school. Some of them are even empowered to ad-
minister punishments (see OoP 212). In case of disobedience, it is their task to report
to their housemaster or housemistress who then decides about the consequences.
As there is a prize at the end of each school year for the house having collected the
most points, students are well aware of the possible consequences their (mis)behav-
iour might have for their respective house. The affiliation to a certain house and the
resulting feeling of belonging encourages the majority of students to stay in line and
rather aim at gaining points for them than risking losing them. Conditioning the
students to monitor themselves and others in order to gain points for their own
house creates a sense of collective responsibility (see Chan 421). Chan fittingly sum-
marises the obedience caused by these surveillance mechanisms and the overall con-
sequences resulting from it as follows: “[students] develop their obedience to rules,
competitive spirits and faith in the academic system. The fear of being caught makes
them police their own actions” (422).

Self-monitoring facilitates the surveillance of the teachers and thus appears to
be an effective way of leading the school. Dumbledore’s way of using this values-
based self-control is closely related to his individual leadership style and success and
thus further explored in chapter 4 and 5. All the previously mentioned surveillance
mechanisms aim at upholding the moral ideologies which Dumbledore as headmas-
ter considers important and, at the same, time transmits his understanding of lead-
ership as the most valuable. In the end, it is the students’ internalisation of these
acquired virtues that contributes meaningfully to the success of some leaders and
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the downfall of others, as chapter 5 will point out. Overall, Hogwarts enacts an enos-
mous influence on the socialisation of its pupils and meaningfully adds to their moral
values and virtues. Dumbledore’s ability to define morality according to his will and
to assure its compliance through his followers underscores his power in Hogwarts
and strengthens his leadership position.

Apart from Hogwarts as an academic institution, leadership is also assigned to
leaders through “bush-radio”, meaning rumours and legends about experiences of
others with the respective leader. Especially the character of Hagrid introduces both
Harry and the reader to the magical world and thus also to the most relevant leader-
ship figures in the series: Dumbledore and Voldemort. Right after learning that he
is a wizard, Harry learns about Voldemort’s power and recognises that he does not
even dare to speak his name (see PS 64). Although he does not fully understand the
extent of evil portrayed by someone who will turn out his biggest enemy, he learns
right from the start that Voldemort is someone to fear.

As much as Hagrid fears Voldemort, he admires Dumbledore and his leadership
style. He even calls him “the greatest headmaster Hogwarts ever had” (PS 68) and a
“great man” (PS 69). Similar kinds of rumours and conversations about the great
reputation of the headmaster and the evilness and cruelty of Voldemort occur regu-
larly throughout the series, constantly underline the men’s power and assure their
position as leaders. Instead of forming his own opinions, it becomes evident that
Harry is biased right from the start and appears to internalise what he learns from
others. Since the reader perceives the wizarding world through Harry’s eyes, he/she
is induced to have the same perception about the characters as him.

However, there is another institution apart from Hogwarts which undoubtedly
has a leading position, namely the Ministry of Magic?. Even though the books do
not reveal enough information to draw a clear image of the way the wizarding gov-
ernment rules, it definitely serves as the main institution responsible for creating laws
and rules that maintains the order within the magical world. As Hall states: “The
legislative, executive, and judicial functions within the wizard world are all concen-
trated in the Ministry of Magic” (149). Due to its legitimacy among the people, it is
the desired institution granting authority for the simple reason of being established
within society. Even though the MoM portrays numerous leadership styles that
could be analysed, for brevity’s sake, it will not be subject of a detailed discussion in
this work.

Unlike the MoM and Dumbledore, Voldemort as the great antagonist cannot
rely on any sort of institution to back up his authority. Very eatly on, in his Hogwarts
days, he starts to gather a group of followers around him (see HBP 338) to which he
transmits his ideals and thus also his leadership style. The virtues Voldemort repre-
sents and the goals he seeks to accomplish are apparently shared by his followers
and the reason for their compliance. Thus he can fall back on a group of supporters
who agree on his position as leader. Later in the series, he also infiltrates the MoM

3 Abbreviated from now on as “MoM”.
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and Hogwarts to spread his power more widely. Hence, he tries to assure himself of
the legitimacy he has lacked before to be able to form the upcoming generations
according to his wishes and ideologies. His perception of leadership, power, and the
way he enacts it is subject of examination in chapter 4.2.

Apart from these rather obvious forms of leadership by the most influential
leaders, there are also smaller appearances of exercising power throughout the series.
Since the big leaders present a highly rigorous point of view, it is no surprise that
minor resistance groups are formed who oppose these strong ideals and pursue their
own agendas. One example of such a resistance group is the one Harry and his
friends set up in book five when Umbridge starts getting involved in Hogwarts af-
fairs. In order to practice what she prohibits, namely Defence against the Dark Arts,
Harry becomes the leader of a resistance group called ‘Dumbledore’s Army’. His
leadership entails teaching his peers to defend themselves, as he already has some
experience through his eatlier encounters with Voldemort.

Standing on the same side as the DA%, there is another, slightly bigger and more
experienced resistance group led by Dumbledore, the ‘Order of the Phoenix’. It in-
corporates the direct counterpart to Voldemort’s ‘Death Eaters’ and thus has made
it its purpose to resist Voldemort’s evil plans and to fight him and his supporters.
These resistance groups become particularly important for the exercise of power
that chapter 4 illustrates as well as the long-term consolidation of the leaders’ values
that chapter 5 explores in detail.

4 Leading Characters in Harry Potter

The previous chapter depicts several examples of how leadership is transmitted in
the HP series. For brevity’s sake, this work will focus on two leaders that fit the
theories best: Dumbledore, as the headmaster of the wizarding school of Hogwarts
and Voldemort, as the villain and great antagonist. This chapter focusses on the
inward leadership, considering the size of the group the leaders are leading, the in-
ternal structure between leaders and followers, as well as the way power is enacted
within these structures. Thereby, the respective leaders’ virtues and ideals are re-
vealed as they become clear through the way they treat their followers. While closely
examining the leader’s different ways of exerting power within their respective
groups, it also takes into account the theoretical approaches of chapter 2.

4.1 Albus Dumbledore

Right from the start of the series, Albus Dumbledore’s numerous titles are listed (see
PS 114) and the reader unequivocally learns about his hierarchical standing within
the wizarding society. This superior appearance of the seemingly almighty wizard is

4 Abbreviation for “Dumbledore’s Army”.
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further underlined when the reader learns that he even was asked to take up the
position of the Minister of Magic (see PS 74). Even though he declined, the current
Minister regularly seeks for his advice (see PS 74), acknowledging that Dumbledore
would be more qualified for the job as him. The ministet’s jealousy towards him
reaches its climax in book five, where Fudge “is paranoid that Dumbledore is gun-
ning for his position” (Marciniak 30). At some point, the minister even tries to dis-
prove the titles of his declared opponent in his fight for legitimate leadership (see
OoP 111). Thereby he proves that he still feels as if his authority is endangered by
Dumbledore, although the headmaster makes no effort to take up this position.

This powerful but humble description of Albus Dumbledore is further sup-
ported when Harry encounters Ron on the Hogwarts Express. He and the reader
learn that Dumbledore “can be considered the greatest wizard of modern times” (PS
114) and that he has contributed to numerous achievements such as beating Grin-
delwald, a dark wizard, as well as discovering a medical cure (see PS 114). Despite
his general ability as a wizard and his greatness that is repeatedly evoked by his fol-
lowers, one of the very first information Harry, and thus also the readers, acquire, is
that Dumbledore is “the only one You-Know-Who? was ever afraid of” (PS 64).
This shows that even his enemies fear his power and are aware of his abilities.

Considering this hierarchical standing within the wizarding community and the
strong convictions Dumbledore represents by openly opposing himself against
Voldemort, it is not surprising that he polarises others that wish to join him in his
fight against the evil. Due to his strong character and his powerful reputation, he
becomes the leader of two groups throughout the series, which are the core of anal-
ysis in this chapter. For once, there is his leadership of Hogwarts as headmaster and
second his role as the leader within the resistance group ‘Otrder of the Phoenix’.
Considering the size of each group, Hogwarts as a school portrays a broad field of
people of different status, such as the teachers, students, and ghosts that live there.
Despite the Order growing over the course of the books, it is still relatively small
compared with the institution of Hogwarts.

Dumbledore’s leadership within both these groups shows signs of what Hoyle
and Wallace define as “temperate leadership” (187). He embodies the aspect of “re-
ducing leadership and management” they assign to temperate leadership styles and
which come to the fore due to his tendencies of laissez-faire leadership. Interestingly,
Dumbledore reduces his own leadership and not that of his followers, as described
by Hoyle and Wallace (see 188f). He willingly delegates some of his power to his
subordinates so that they pay attention to the compliance of rules. Dumbledore
seems to trust them enough to let them decide about minor decisions knowing that
collectively they can rather focus on big strategic decisions (see Barratt 142). In his
role as headmaster, this can be observed especially in the first books, where mostly
Professor McGonagall and Snape are responsible for punishing or rewarding the
students.

5 Code name for Voldemort.
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Contrary to the objective of relieving teachers from managerial tasks and thereby
facilitating their main objective of teaching as proposed by Hoyle and Wallace (see
188f.), this leadership reduction from the headmaster rather assigns even more re-
sponsibilities and tasks for them. However, it also permits them more freedom in
their actions and grants them “free reign within their classrooms without manage-
ment procedures” (Chan 425). This shows that he trusts them to act according to
his will, even if he does not monitor each of their steps. However, Snape vividly
exemplifies that his temperate and laissez faire leadership at some point results in
ignorance when it comes to mistakes made by his followers. Snape openly bullies
students he does not like (see GoF 4206f.), something Dumbledore, with his strong
convictions about morality and gentleness, would not tolerate if he knew about it.
As Dumbledore has no control about what happens in the classrooms, he cannot
do anything against it. Although this might present an enormous danger for the stu-
dents, the liberty Dumbledore grants to his followers, the teachers, causes them to
feel honoured. This, in turn, strengthens the relationship between leader and follow-
ers.

A similar approach towards the management of followers is apparent in the Or-
der of the Phoenix, a “secret society” (OoP 79). Here, everybody feels equally re-
sponsible for attaining the objectives the group has set itself. However, Hermione’s
statement that “Dumbledore’s in charge, he founded it” (OoP 79) leads to the as-
sumption that he remains the agreed leader. This agreement results from the fact
that his followers share the same ideals and virtues as him and thus trust him to lead
them towards their common goals. Their trust goes so far that the members of the
Otder even place their leader’s word above the one of the actual, legitimate govern-
ment by “admit|ting] that they answer solely to |[their] leader [...] Dumbledore”
(Marciniak 35).

As noble as their confidence in Dumbledore might be, Marciniak argues cor-
rectly that it also devalues the group’s legitimacy because they seem to accept diso-
bedience to the government as long as their leader is convinced that it is necessary
(see 35f). The ground of their resistance bases on the opposition to Voldemort’s
political ideals and the need for self-preservation. For once, they would be punished
by Voldemort for not sharing his ideas and second, some of their group members
portray exactly the minorities the Death Eaters want to exterminate (see 33). Lupin,
for example, qualifies for being such a minority. As a werewolf, he is “not a very
popular dinner guest with most of the community” (OoP 110). Therefore they stand
together in their fight against the evil that wishes to eradicate them, and those alike
them, sharing the same goals and ideals. Wolosky fittingly summarises Dumbledore’s
leadership within his groups as similar to the “discipline of an orchestra, where a
violinist obeys the conductor because he is as keen on a good performance as the
conductor is” (296). Thereby she underlines the emphasis that lays on shared inter-
ests, convictions and trust in each other.

It is because of this trust, combined with his abilities that assigns Dumbledore
his leadership and that causes his followers to willingly accept him as their leader. In
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this respect, one might wonder about the headmaster’s true intentions. Potentially,
the consideration he practices is used by Dumbledore to assure the support he needs
to pursue his own goals. Another interpretation is that he genuinely wants to include
his followers in the process of reaching their goals. These questions remain open for
exploration and further discussion.

In any case, followers of both groups genuinely want to support him and agree
with his decisions because Dumbledore as their leader places great value on “mutual
assistance and cooperation of the members” (Chan 420). Therefore, his followers
are content with the way he leads and feel as still having an impact on decisions. This
proves that they do not confirm the assumption of Warrick that laissez-faire leader-
ship results in “apathetic, disinterested, and resentful” (162) followers. Although
obeying Dumbledore’s instructions when he directly assigns tasks to them (see HBP
617), they also become active themselves and act independently if required. The rea-
son for their willingness to contribute to the agreed goals of the group might be that
Dumbledore does not fulfil the characteristic of putting a low emphasis on people
that Warrick lists as typical for a laissez-faire leader (see Warrick 158). As mentioned
carlier, he gives tasks to everyone based on their abilities and thereby assures that all
of his followers can contribute as best as they possibly can to the group’s well-being.

Despite assigning tasks, Dumbledore once more depicts the trust Hoyle and
Wallace assign to temperate leaders (see 187) by cleatly transmitting that he is con-
vinced that they will succeed in achieving their respective tasks. Sirius, for example,
is happy to do his part by providing the headquarter of the resistance group, Grim-
mauld Place, as he is convinced that it is “the only useful thing [he has] been able to
do” (OoP 93) in his position as an alleged criminal wanted by the whole wizarding
wortld. This shows that he knows well about the strengths and weaknesses of his
followers and how to use them meaningfully to the group’s purpose, which in turn
causes the reader to assume that he maintains a close relationship to them.

This proximity between him and his followers explains not only the trust he has
in them but also the willingness to accept risks in their favour, yet another trait that
Hoyle and Wallace assign to temperate leaders (see Chan 426). When Umbridge tries
to dismiss Professor Trelawney, Dumbledore defends her (OoP 656f.) and ensures
that even though she is not allowed to teach any longer, she may stay at Hogwarts.
By disrespecting the Undersecretary’s will and by putting her back in her position,
he places himself in the line of fire and becomes vulnerable, even risks his position
as headmaster. Nevertheless, it proves the enormous loyalty he exercises towards his
followers and that he genuinely cares about their well-being.

The headmaster’s trust towards his teachers expands to the students because he
relies on the education of his school that he delegates to create students that willingly
embody the values and virtues transmitted to them. As long as this is the case, the
headmaster looks over students breaking the rules and even encourages them to do
so (see Wolosky 293). He repeatedly lets Harry and his friends get away with almost
everything and even hands out the Invisible Cloak to Harry, asking him simply to
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“use it well” (see PS 218). This underlines the beforehand explained temperate lead-
ership characteristics: trust and willingness to accept risks for his followers.

It also highlights that, throughout the entire series, Dumbledore is presented as
a man caring more about the internal values than external behaviour (see Chan 417).
He makes clear that he “does not cultivate the rules as much as the values that inform
the rules” (Knutsen 204). Even though this behaviour highlights the trust in his fol-
lowers, it also discredits those who adhere to the rules there are, such as Argus Filch,
the caretaker. Often throughout the series, Dumbledore appears to ridicule him for
taking the rules seriously and asks the students “for what [the caretaker tells him] is
the four-hundred-and-sixty-second time to remind [the students] that magic is not
permitted in corridors, between classes, nor are a number of other things, all of
which can be checked on the extensive list now fastened to Mr Filch’s office door”
(OoP 234). He does not seem to sincerely support the enforcement of the rules he
set up himself and encourages the students to do so as well. Also, by rewarding
house-points rather arbitrarily for courageous or clever behaviour, Dumbledore un-
derscores his values-based orientation and invalidates the rules’ importance (see PS
328f).

Considering this way of approaching his leadership, it becomes evident that his
laissez-faire behaviour grounds on educating “values-based self-governance” (Chan
426). According to Chan, this means that the students monitor themselves and act
according to the way they have been educated in school (see 426). Dumbledore suc-
ceeds in underlining the enormous power he inherits through the possibility of de-
ciding about the virtues the students acquire in Hogwarts. Nonetheless, he remains
the generous headmaster by placing morality over strict structures and thus keeps
his popularity among his followers. This is where his paternalistic leadership tenden-
cies become evident. Dumbledore’s approach of values-based self-governance does
not only cause the students to behave according to his ideals, it also encourages them
to reflect on their own actions (see Marciniak 49) and helps them decide about their
actions based on values rather than on rules they do not understand. The headmaster
wants them to think for themselves and fosters agency which is accurately described
by the Stanford Encyclopaedia of Philosophy as the “exercise or manifestation of
[the capacity to act]” (Schlosser). Just like a parent wants his/her child to become
independent, he empowers his followers to try themselves out and he encourages
them to think individually instead of simply following their leader’s orders. Harry
summarises this fatherly behaviour as follows: “He’s a funny man, Dumbledore. 1
think he sort of wanted to give me a chance. I think he knows more or less every-
thing that is going on here, you know. I reckon he had a pretty good idea we were
going to try and instead of stopping us, he just taught us enough to help.” (PS 325).

This statement shows the paternalistic leadership characteristics of Dumbledore
as well as his ability to be the all-seeing and all-knowing headmaster (see Reynolds
273) that decides which lapses to punish and which to let slip because they meet his
understanding of morality and virtues. The relation between Harry and the head-
master could be discussed separately and thus will not be examined in further detail.
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However, it should be noted that especially between Dumbledore and Harry, the
paternalistic features of the almighty wizard are highlighted repeatedly. Even though
this relationship should not be considered as exclusively benevolent and indeed be-
comes difficult to grasp in the later books, there are numerous scenes where the
otherwise professional Dumbledore becomes emotional when it comes to Harry and
even cries at some point (see OoP 928) because he is worried about his well-being.

However, also the less benign side that comes with paternalistic leadership is
embodied through the headmaster, as he requests relentless loyalty from his follow-
ers. Snape serves as an illustrating example, working as a double-agent and spying
within Voldemort’s group, making the latter think that he actually works for him and
against Dumbledore. The headmaster entirely trusts him and stands in for him when-
ever other followers show their signs of doubt concerning his loyalty. No matter
how often Harry asks him whether he really trusts Severus Snape, Dumbledore al-
ways affirms his loyalty (see OoP 915; HBP 3306). By defending Snape, he also proves
that once his followers have gained his trust, he returns it and also convinces others
that they are trustworthy.

Also, the required characteristic of being a “strong authority” that characterises
paternalistic leaders according to Pellegrini and Scandura (see 567) is met within the
character of Dumbledore. His status as headmaster is not only assigned to him by
the means of hierarchy but also widely accepted within the school, since most stu-
dents and teachers like him and consider him a worthy leader. Harry, for example,
in the second book highlights his loyalty and admiration for Dumbledore during his
encounter of the young Riddle in the Chamber of Secrets and answers to his claim
of being the “greatest sorcerer in the world” (231) as follows: “Sorry to disappoint
you and all that but the greatest wizard in the world is Albus Dumbledore. Everyone
says s0.” (232). Not only his personal trust towards Dumbledore’s ability is shown
through this statement but also the general reputation the headmaster inherits in the
wizarding world, as “everyone” seems to share this point of view with Harry.

This inherent trust in the headmaster’s abilities becomes ultimately evident in
the fifth book, where the resistance group of Harry and his friends which rebels
against the totalitarian regime of Umbridge takes on the name ‘Dumbledore’s Army’.
Students seem to think that their headmaster shares their values, which might be
because it was him imposing their morals and virtues on them by controlling their
education. Here, the risk of manipulation evolving from leaders and their powers
becomes clear. Even though the students appear to follow and support their head-
master out of free will, it was him determining the content of the subjects they learn
in the first place. Hence, he influences their perception of right and wrong, as seen
in the preceding chapter. All this proves that it is actually the other way around:
students share his values, as they are faced with them on a daily basis and thus inter-
nalise them as their norm.

Despite him being a guiding figure, Dumbledore’s role as a mentor is present
over the course of the whole seven books and his intention of “help[ing] the hero
develop into a functioning, useful man of good character” (Steege 150) is shown
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numerous times. Not only for Harry but for the whole student body, he “stages
learning opportunities and instils confidence” (Birch 113) to enable them to experi-
ence the feeling of success they have after triumphantly solving the riddles and tasks
given to them. He embodies Bruner’s statement that “acquired knowledge is most
useful to the learner [...] when it is ‘discovered’ through the learner’s own cognitive
efforts” (Bruner 3 qtd. in Wolosky 294). Here, the citation from Harry of the first
book depicting Dumbledore as an all-seeing guiding figure can be applied to the
storyline of the last book, where Dumbledore leaves gifts for Harry, Ron and Her-
mione that turn out to guide them towards their goals of finding the Horcruxes.
Instead of providing them with a concrete solution, he offers just enough guidance
for them to figure things out on their own because he knows that one day, he might
not be there to guide them anymore.

The gifts also show, once again, that he knows well about the strengths and
weaknesses of his followers. Whereas Hermione is left with a riddle to solve, due to
her intelligence and cleverness, he provides Ron with the opportunity to make up
for the mistake of leaving his friends because of his jealousy in the seventh book.
When looking for the Horcruxes after the headmaster’s death, the trio feels left alone
at first and there are moments where they doubt that there was a plan at all he wanted
them to follow (see DH 112f)). In the end, however, it turns out that their acquired
agency enables them to solve the riddles. Harry even gets the chance for an expla-
nation by Dumbledore in person when he encounters him in a dream-like state at
King’s Cross and learns that he wanted to slow him down and prevent him from
becoming dominated by his “hot head” (DH 577). Thus, it turns out that Dumble-
dore indeed pursued a plan and even calculated weaknesses and strengths of his
followers into it.

Despite all the good Dumbledore has in mind for Harry, his paternalistic lead-
ership is limited through the fact that he “harness|es] the boy’s potential in such a
way that it will not be dangerous to the dominant/cotrect society” (Reynolds 277).
Hence, he does not support him unconditionally but always keeps his and the soci-
ety’s interests in mind when fostering Harry’s agency. In the fifth book, he avoids
Harry intentionally because he fears the bond between him and Voldemort. Since
he does not explain his behaviour to the protagonist, Harry feels left alone, revealing
the father-like affection he has towards the headmaster (see OoP 137). Dumbledore’s
treatment of Harry is closely aligned to his overall goal to achieve what he entitles as
the “Greater Good” and what will be discussed in detail in chapter 5. However, his
general approach of letting his followers find their own paths points out the enot-
mous influence the headmaster enacts on his students. The figurative parent he is,
he supports them on their way and generally “acts as a role model, as a personal
paradigm for ethics, values and goals, and indeed for learning and thinking himself”
(Wolosky 294). This careful consideration of his followers rounds up the headmas-
ter’s mentoring image and highlights another crucial aspect of his character, namely
his transformational leadership.
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As already shown in chapter 2.3, transformational leadership characteristics include
idealised influence, inspirational motivation, intellectual stimulation, and personal
and individual consideration (see Eeden et al. 255). The character of Dumbledore
embodies the first, as he is “considered extraordinary and treated as endowed with
supernatural, superthuman or at least specifically exceptional powers or qualities”
(Weber 241). Furthermore, his speeches in front of the school prove that he knows
his way around words. Especially after Cedric dies in book four, the headmaster
holds an encouraging speech to honour the deceased student as well as to motivate
the school to stay together, as “[they] are only as strong as [they] are united, as weak
as [they] are united” (GoI¥ 627). What adds to this tendency towards inspirational
motivation and intellectual stimulation is Dumbledore’s endorsement of agency un-
der his followers. Also, his role as a mentor and the guidance he provides, sometimes
more, sometimes less visible, are proof of the support he offers to his followers. It
is “under Dumbledore |...] where students come to learn and control their magic
while also being encouraged to think for themselves” (Marciniak 49). He continu-
ously inspires them to think outside their mind frames and empowers courageous
behaviour, like when emphasising his values-based orientation through rewarding
house-points rather arbitrarily for “outstanding courage” (PS 328) or clever behav-
iour, even though the rules have been violated (see PS 328f.). This kind of managing
the treatment of rules highlights once again that he accepts the breaking of rules as
long as it corresponds to his virtues (see Knutsen qtd. in Chan 420).

Considering the individual attention transformational leaders enact towards their
followers, Dumbledore’s position as headmaster needs to be taken into considera-
tion. Given that he rules over the whole school and needs to take major decisions,
it is not easy for him to pay attention equally to all students and to develop a close
emotional bond to all of them. However, he can address all of them by name, as far
as portrayed in the books, and knows some of their main character traits. When it
comes to Harry and his friends, he even develops a close relationship, that strength-
ens through the private talks in the end of the first books. There the whole storyline
of the respective book is taken up once again and the headmaster explains what has
happened by adding background knowledge the trio did not know about before.

Regarding his followers, in Hogwarts as well as in the Order, Dumbledore seems
to know a lot about their individual character traits. It is only through his knowledge
about their respective strengths and weaknesses that he can assign them fitting tasks
in their groups. Snape serves as one of the most illustrating examples for this. The
headmaster is well aware of the love he still feels for his teenage love Lily, Harry’s
mother, and knows that he would do anything for her, even protect the son that
constantly reminds him of James Potter, his biggest enemy (see DH 544£.). Dumble-
dore uses Snape’s love and the regret of losing Lily to get him to protect Harry from
Voldemort (see DH 544£.). Thus, Dumbledore is aware of the power love can have
and does not shy away from using it for his objectives.

His leadership within the group as well as his actions outside of it are strongly
connected to emotions. When it comes to maintaining the position of authority
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Dumbledore holds, the beforehand mentioned trust his followers have towards their
leader might be the reason why none of his followers ever tries to claim the role of
the leader. Dumbledore himself seems to have arbitrary convictions towards the hi-
erarchical structure within his group of followers. Previously this paper already ex-
posed his laissez-faire characteristics, causing him to delegate some of his exercising
power to his teachers, such as letting the headmasters and mistresses decide about
punishments and rewards. Another aspect shows that he “decentraliz]es] decision
making to smaller associations” (‘Democracy’ 168). By doing that, he fulfils a char-
acteristic of democratic leadership. The hints at group internal discussions, within
the Otrder, such as the “meetings” (OoP 78) that take place in the headquarter of the
resistance group are further evidences for his democratic tendencies. However, even
in these ‘meetings’, Dumbledore is not seen as often (see OoP 77) and appears to
leave most decisions about details to the group and only interferes in major deci-
sions. Examples are deciding what Harry may know (see OoP 103) and determining
that Sirfus has to stay at home. Once again, these decisions are based on his
knowledge of the characters; he is well aware that Sirius is known for being hot-
tempered and Harry has already proved several times his “hot head” (DH 577).
Therefore, Dumbledore’s superior position combined with his knowledge about his
followers allows him to reduce possible risks that result from flaws of the individuals.

Given that Dumbledore as the leader places great value on “mutual assistance
and cooperation of the members” (Chan 420), his leadership might even show an-
archistic tendencies at a first glance. A closer examination, however, illustrates that
in the end, Dumbledore “never relinquishes his almighty authority over students and
other teachers” (Chan 421). He has the last word in all affairs, such as deciding about
the contribution of house points, according to his values (see PS 328f.) or about who
is involved in which information- and decision processes (see OoP 75). This behav-
iour rather reminds of an autocratic than a democratic or even anarchistic approach.
Yet it does not harm his reputation within his group, since his followers trust him
unconditionally and therefore assume a greater tactic behind his decisions they are
not yet able to understand. Hermione and Ron, for example, do not question
Dumbledore’s decision to withdraw all sort of information from Harry, even if they
knew it would frustrate him (see OoP 77). Thanks to their inherit trust and loyalty,
they are willing to accept Dumbledore’s choice to keep some secrets from them.
This acceptance reminds one more of paternalistic leadership followers (see Aycan
4406).

Despite this exclusion of his supporters concerning active decision-making pro-
cesses within the Order, there are no signs of democratic decision making in Hog-
warts either. Dumbledore pursues a strict line with respect to the overall goals of the
group. Whenever a follower questions the path that has been determined for the
group’s sake, he reminds them that they agreed to do as planned in the first place.
Harry learns about such a situation when he watches Dumbledore’s memory in the
Pensieve. The moment Snape learns that he has protected Harry just for him to “die
at the right moment” (DH 551), he doubts everything he has done for Dumbledore
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in the past. However, there is no evidence of Dumbledore convincing him to main-
tain the path they agreed on, he simply reminds Snape that he gave him his word
carlier (see DH 550). The reader, through Harry, witnesses that the headmaster’s
authority is enough to push through his objectives. Thus he is once more reminded
of Dumbledore’s leadership abilities to pursue his interests, whether under direct
agreement or after reminding his followers of the hierarchy they are located in.

Therefore, a closer examination of the way Dumbledore treats his followers
shows that the headmaster portrays numerous leadership style variants. His way of
leading inside his groups can generally be summarised as community-based due to
his role as a guidance-figure and mentor. Additionally, he values a positive relation-
ship to the followers he leads by taking into consideration their interests and defend-
ing them if necessary. His paternalistic and transformational leadership characteris-
tics underline his orientation towards independent, autonomous followers who ex-
ercise agency. As his authority and leader position is rarely questioned, Dumbledore
does not appear as a leader who protects his position at all costs. In the few occa-
sions where his decisions are doubted by his followers, however, he is quick to re-
mind them of the reasons as to why they agreed on them.

4.2 Voldemort

As Lupin states, Voldemort’s group of followers mainly consists of “witches and
wizards he’d bullied or bewitched into following him [and)] his faithful Death Eaters,
a great variety of Dark creatures” (OoP 108). Considering the latter, Dumbledore
gives a detailed description of what kind of people belong to this closest circle and
the internal group structure in the sixth book:

As he moved up the school, [Voldemort] gathered around him a group
of dedicated friends; I call them that, for want of a better term, alt-
hough [...] Riddle undoubtedly felt no affection for them. This group
had a kind of dark glamour within the castle. They were a motley col-
lection; a mixture of the weak seeking protection, the ambitious seek-
ing some shared glory, and the thuggish, gravitating towards a leader
who could show them more refined forms of cruelty. [...] they were
the forerunners of the Death Eaters, and indeed some of them became
the first Death Eaters after leaving Hogwarts (HBP 338t.).

This is proof of two major characteristics that are crucial in order to analyse Volde-
mort’s inward leadership. For once, it becomes apparent that the Dark Lord, does
not rule alone but relies on a group of supporters warranting his authority. He is
aware of the fact that “social change [...] can only occur with numbers” (Marciniak
33). Therefore, he knows about the tactical importance of having people to back up
his authority and to help him attain his goals. Hence, he can be considered a leader
of a group of followers and is thus suited for examination within parameters of this
chapter.
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While he “used to have huge numbers on his command” (OoP 108) when he first
rose to power, Voldemort needs to rebuild his army after being defeated by Harry.
Therefore, the size of his group is not as big as the circle Dumbledore has under
command. Unlike him, Voldemort must actively recruit new members as he cannot
rely on a powerful institution assigning him leadership and followers. His constant
pursuit of world rule requires that he expands his power towards the whole wizard-
ing world. In order to attain the number of followers he needs to reach this objective,
he detects his enemies’ weaknesses and tries to headhunt those who are not content
in their current position in society by promising them a better hierarchical standing
once he is in power. Here, he appears to try creating a historic bloc that uses alliances
to ensure the hegemony of the dominant class he (see Sassoon 230) leads in his ideal
vision of the future. Therefore his leadership is not yet as big but appears to be
growing. Dumbledore recognizes this development and advises the Minister to
avoids the joining of even more powerful creatures, such as the Dementors, of which
he is sure will “join [Voldemort| the instant he asks them [because he| can offer
them much more scope for their powers and their pleasures as [the Ministry] can”
(HBP 614).

One of the rare similarities between him and his opponent Dumbledore is that
they both are leaders of resistance groups, fighting against the status quo, although
for completely different causes. The Death Eaters under Voldemort are a resistance
group insofar as that they fight against the status quo where mudbloods® are mostly
accepted, yet not appreciated, in society. Their main goal is to “fight for an authori-
tarian state, increasing the role of Blood Status in defining people and giving Volde-
mort absolute power over everyone” (Marciniak 33). According to them, the wiz-
arding world should “cut away the canker that infects us until only those of pure
blood remain” (DH 179). The pureblood ideology values wizards and witches who
exclusively have wizarding ancestors and therefore is reminiscent of Hitler’s Nazi-
ideology during the Second World War. This subject will not be examined in this
work but others, such as Sarah Wente and Nancy R. Reagin have discussed the pat-
allel between Voldemort and Hitler in more detail (see Wente; Reagin).

Voldemort seems to seek these goals his followers share and is therefore ac-
cepted as their leader. Within these structures, he qualifies for being considered an
autocratic leader, for he personifies a clear distinction between leader and followers.
As Dumbledore’s quote about Voldemort’s followers points out, there is an entirely
functional and clearly defined relation within their group. Being the dictator, Volde-
mort’s hierarchy is never questioned and his authority never touched. As pointed
out by Deva and Yazdanifard, an autocratic leader with totalitarian features generally
does not care about the well-being of his followers and thus does not consider their
interests while leading (3). Interestingly, Voldemort’s lack of interest towards his
followers does not hinder them to be emotionally involved with their leader. Bella-
trix Lestrange embodies this, since she appears to even be in love with her master.

6 Wizards and witches who are not “pure” wizards but have muggle-born parents or relatives.
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She repeatedly reveals her emotions, such as when speaking to him “as if to a lover”
(DH 580). Rowling never goes into detail about whether Bellatrix’s intense behav-
iour results from pure admiration for her leader or whether she feels an actual emo-
tional bond between them. Either way, she illustrates that, in contrast to him, some
of Voldemort’s followers do not consider their relation in exclusively functional
terms. These strong feelings, even though he does not share them, suit him well as
they cause Bellatrix to be the most loyal towards him and loyalty is what is most
important to him. Her commitment even extends to the point of willingly going into
prison because she is convinced the Dark Lord will reward her loyalty once he has
regained his power (see Gol" 517).

Voldemort despises love but is clever enough to use the energy resulting out of
it for his proper uses. Instead of returning these emotions, he rather pursues his
individual goals without interference or advice of others. He assigns tasks to his
followers, without asking them for their opinions. Neither are there signs of “em-
ployee involvement” (Warrick 158) nor of meaningful vertical communication
among the group members which further characterise Voldemort’s leadership as an
autocracy. Additionally, he fulfils the autocratic characteristic of being only inter-
ested in his personal goal of wanting to live forever. Nonetheless, within his group,
he is clever enough to adapt additional goals that assure him of his followers’ en-
dorsement (such as aiming for blood purity in the wizarding world).

When examining the structure of his group of followers, the Death Eaters, a
closer look reveals the cellular structure that reminds of terrorist groups (see Barratt
95). In these structures, mostly leaders with authoritarian tendencies are presented
and determine the procedures (Hogg and Adelman 447). Marciniak has already
stated that Voldemort can be considered as such (33) and thereby explains the Death
Eaters’ obedience towards him. Especially the masks worn by them (see Gol 561)
reveal that, just like terrorists, Voldemort’s followers hide their true identity from
the other group members. Karkarov, one of the Death Eaters, admits that “He Who
Must Not Be Named operated always in the greatest secrecy [...] we never knew the
names of every one of our fellows — he alone knew alone who all were” (GoF 511).
Moody concludes correctly that this is a reasonable way for Voldemort to organise
his fellowship given that it prevents his followers from betraying each other in case
of being trapped (see GoF 511).

Despite minimising the risk of betrayal, Barratt fittingly points out that the cel-
lular organisation of his followers allows Voldemort to reduce the risk of them plot-
ting against him (98). Generally, it is not easy to determine whether the assumption
that followers of autocratic leaders do not question the hierarchy of their group
(‘Autocracy’ 37) fits the Dark Lord’s group of followers. For once, this results from
their lack of communication with one another. Secondly, Voldemort does not reveal
anything about their identities. Thus, they stay anonymous and do not know much
about their respective group members. The reader does not learn whether the Death
Eaters are uneducated. What he/she learns, however, is that none of them tries to
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revolt openly against the hierarchical structure within the group. Therefore, they ap-
pear to be content with the status quo and do not intend to alter anything about it
and so willingly assign Voldemort his status as leader.

Rather than practise an open-communication policy and trying to please his fol-
lowers, Voldemort places an enormous emphasis on loyalty to assure his leadership
and power within his group as the beforehand mentioned example of Bellatrix
shows. Obedience and unquestioned trust of his followers are his greatest weapons,
since he needs his followers as instruments, who exercise power where he cannot be
present. As Barratt states, the Dark Lord “expects complete loyalty from his follow-
ers” (24). It appears as if a lack of loyalty is the only thing that evokes an emotion in
him. Although he usually does not appear to have any feelings at all, this scene shows
him confessing his disappointment in his followers’ lack of loyalty (see GoIF 562).
Normally utterly convinced of himself, Voldemort wonders who will be loyal
enough to come back and who will be “foolish enough to stay away” (Gol" 560).
This exposes, on the one hand, his insecurity about his followers’ loyalty and on the
other hand, that he will punish those who are not loyal enough to come back to him
in this moment of need.

Interestingly, Voldemort “has few followers who obey him out of loyalty rather
than fear” (Barratt 141). This is not contradictory when looking at the fact that
Voldemort merely demands loyalty and does not care for which reasons it is granted.
He willingly manipulates people in order to get what he wants, as can be seen when
he tries to interrogate Slughorn on the creation of Horcruxes. Despite not wanting
to tell him anything about it, Slughorn cannot resist young Riddle’s charm (see HBP
464t.). Voldemort does not care whether this loyalty is genuine or based on fear or
false hope, as long as he can use this knowledge strategically. He openly admits that
he knows about the true reasons for his followers’” obedience when he addresses
Peter Pettigrew at the graveyard in book four, claiming that “[he] came back to me,
not out of loyalty, but out of fear of [his| old friends” (GoI" 563). The old “friends”
he speaks of are Lupin and Sirius, who now work for the Order of the Phoenix and
are thus his declared enemies. Neill fittingly summarises Voldemott’s treatment of
his followers by comparing it with an army that “is ruled mostly by fear, and the
soldier knows that if he disobeys he will be punished” (105). Indeed, the books por-
tray multiple occasions where Voldemort penalises those not loyal towards him and
thereby underscores his autocratic leadership style.

Nonetheless and contrary to Warrick’s perception of autocratic leadership (see
160), Voldemort also honours desired behaviour. Hence, he reveals his transactional
style tendencies by following the contingent-reward system (see Khan et al. 3). He
rewards Wormtail’s loyalty and obedience with a silver hand after he has cut his own
off to enable his master to return (see Gol 556). Interestingly, Voldemort and the
circle he leads exhibit the characteristic of agreeing on common goals (see Khan et
al. 3). Voldemort also appears to consider the approach of “appealing to the wants
and needs” (Bass and Avolio qtd. in Khan et al. 4) because he pursues their ‘com-
mon’ goal to enforce the pureblood ideology. Otherwise, the Death Faters and their
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leader do not practise the reciprocity that House and Shamir consider as crucial in
transactional leadership constellations (see Khan et al. 3). He does not have an “in-
herent trust” (Khan et al. 4) towards his followers to achieve their tasks satisfactorily.
Therefore he closely supervises them and does not allow for any individual perfor-
mances.

Given that he is aware that “if you have assumed power by force, |[...] you must
hold onto it by force as well” (Barratt 142), he can neither be considered a passive
management-by-exception leader that “waits for things to go wrong before taking
action” (Bass and Avolio qtd. in Khan et al. 4). Rather, he micromanages to avoid
the smallest mistakes and thus no action happens without his final agreement. This
behaviour further qualifies him for being an autocratic leader that never relinquishes
his decision-making abilities and holds on to his autonomous management of ac-
tions. Although rewarding his followers at times, Voldemort is rather known for his
strict exercise of discipline that does not allow for things to go wrong under his
leadership than for his generous treatment of followers. Whenever mistakes are
made, he severely punishes those responsible, as typical for autocratic leaders (see
Warrick 160). One example is when he punishes the whole Malfoy family after Lu-
cius fails to obtain the prophecy he tells him to get for him in the OoP. He even goes
so far as to claim his wand, symbolically taking the very last bit of authority Lucius
had. By setting such illustrative examples, Voldemort ensures that his followers grant
him unconditional authority, even if it does not arise out of free will but of coercion.

The reason for the necessity of this behaviour is best summarised by the follow-
ing statement by Barratt: “Those who base their claim to rule in possession of power
must of necessity rely heavily on tactics of coercion” (11). This is what Voldemort
does within his group: through emphasising loyalty and punishing those not willing
or able to grant it as he expects them to, he assures that they all will constantly strive
to please him, even if only to avoid punishment. Despite the fear his followers have
towards their leader, they stick to him and his group because they “have no real life
on the outside to which to return, [...] further cementing their loyalty to the terrorist
organization.” (Barratt 98). The group is like their family that Voldemort surveil-
lances and protects from the enemies they have gained through their collective ac-
tions. There is no way back for them, as the side they have chosen does not permit
a change of mind.

Therefore, and when looking at the kind of inward leadership Voldemort creates
within his group, Sirius’ statement highlights that serving Voldemort is either “a life-
time service or death” (OoP 129) appears to be well suited. Due to the lack of emo-
tional affection and consideration of his followers, Voldemort, at first glance, does
not appear like a paternalistic leader that cares about his followers. When closer ex-
amining his emphasis on loyalty, however, certain paternalistic features of his lead-
ership style can indeed be found. As pointed out by Aycan, this style is often em-
ployed in groups with clearly differentiated hierarchical structures (see 446) where
the leader aims at maintaining the hierarchy and his position of authority (see Unler
and Kilic 2). The previous analysis exemplifies that this is the case for the Death
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Eaters. Also, the relation between leaders and followers suits Aycan’s definition of
paternalistic leadership, as Voldemort provides “care, protection, and guidance”
(4406), given that the group is like the followers’ family and he as leader inherits the
role of the father at the top who receives absolute loyalty in return (see Aycan 440).
One example for him taking care of his followers is when he enables their escape
from the wizarding prison Azkaban by getting the Dementors on his side of the
combat by promising them “more scope for their powers and their pleasures” (Gol
614) than the Ministry could. As highlighted previously, his followers are likely to
grant him the requested loyalty. Some, like Bellatrix, genuinely admire him and his
abilities, which fit the paternalistic feature of accepting the hierarchy because of
emotional affection and trust towards their leaders (Aycan 446). Others, like
Wormtail and Lucius, are afraid of his power or want to have a share of it. Although
they do not genuinely trust him, they profit from being protected and supported.

Within his group of followers, Voldemort also uses the aspect of manipulation
that characterises paternalistic leadership styles. It takes place through the pureblood
ideology that makes the Death Eaters believe in a common goal they are willing to
work for. Despite uniting his group, the ideology equally serves as a means of dif-
ferentiation between them and others. The ideology’s segretagion of people into two
separate spheres creates a clearly defined hierarchy. On the one hand, there are those
worthier and of higher status (the ‘purebloods’) and on their opposite those consid-
ered as of lower virtue for society (‘mudbloods’ and ‘muggle-borns’). As stated ear-
lier, one of the reasons for the Death Eaters to follow Voldemort is their urge for
power that is satisfied in being considered worthier of status and blood than others.
This emphasis on status resembles the system of oligarchy, as it also favours leader-
ship of privileged people (see Jowett 62), whose privilege equally results on an ide-
ology.

However, as for Voldemort and his followers, their oligarchic leadership is only
theoretical since they have not yet gained enough power to rule legitimately over the
whole wizarding society. Mouzelis’ claim of the ruling élite that does not want to
relinquish its power once it has been gained (28) is not entirely fulfilled by the Death
Eaters, given that they are not yet in a reigning position but only striving for it. The
inheritance of status that characterises oligarchic leaderships, however, is illustrated
by the Malfoy family. Draco is born into his position, firstly because he has literally
inherited the “right” blood and secondly, because he inherits the ideology of Volde-
mort and his group and thus considers it as the right one — at least for a long time.
Whereas his followers are genuinely committed to their ideology, the Dark Lord
mainly focusses on his individual quest of eternal living. Also, Voldemort meets the
requisite of only focussing on individual benefits instead of the common good, fur-
ther corresponding to oligarchic leaders (see Bogdanor ‘Oligarchy’ 391). The pure-
blood ideology rather appears to be a ‘side-quest’ for him that allow for the creation
of a common goal and thus obedience of his adherents. Therefore, they are con-
vinced that they are indeed working to attain what they consider beneficial for the
community. Apart from the power he has within his group of followers, he even
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impacts those outside of it with his dominant character. This becomes particularly
evident through the fact that most wizards and witches do not dare to say his name
(see PS 64). Thus, one of his major powers is the fear he evokes in them because of
all the cruel crimes he has committed in the past and the ones he is willing to commit
in order to attain his goals. In a way, his reputation about his enormous power turns
out to be a self-fulfilling prophecy. Just as Dumbledore’s reputation relies on his
titles, so does Voldemort’s renown depend on fear.

Overall, Voldemort’s leadership is characterised by his strive for authoritarian
control over the wizarding world, his pursuit of the pureblood ideology that assures
him the loyalty of his followers and the use of coercion and fear. By organising his
group of followers cellularly, he ensures that they will grant him the requested loyalty
that is necessary for him to become more powerful, as he cannot yet rule as he wishes
and requires support. Generally, the relation between him and the Death Eaters is
purely strategical from his side and he appears to consider them rather as instru-
ments than as human supporters and thus interchangeable at the first mistake. His
followers are aware of Voldemort’s refusal “to contain his power and wrath in any-
thing beyond his own whims and interest” (Barratt 46) and it is this self-centeredness
that causes them to assign him the power to rule. At first sight, it appears as if his
followers are content with their leader’s ideals and willing to follow him blindly
wherever he goes. The potential success of the way illustrated beforehand of exer-
cising power within his group is closely examined in chapter 5.

5 Successful Leadership

After having exposed the different approaches to exerting power within the different
leadership groups, this chapter explores the degree of success the respective leader
experiences by exercising it. A major focus is on the question whether the leader can
achieve a long-term success that ensures his power over time or whether it is only
of short duration. The results of this analysis are backed up by theoties about rela-
tions of power. They further explain the reasons for the success or the ineffective-
ness of a certain leadership style and why it does not lead to the expected outcome.
Before being able to analyse their success, the individual objectives of Dumbledore
and Voldemort as leaders need to be assessed. Then, this chapter inspects whether
the chosen leadership style is suited to achieve said goals and the reasons leading to
the corresponding results. Lastly, the focus is on the consolidation of leadership and
how, if this is the case, the leaders assure that their power remains consistent as well
as what they do to expand it.

As for Dumbledore, it can be said that his overall leadership is oriented towards
“the Greater Good” that he explains in a letter to his childhood friend Grindelwald,
with whom he once fought for dominance of the wizards over the muggles. Even
though he eventually turns away from this objective, he expresses his understanding
of how power should be handled within a group in this letter:
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Yes, we have been given power and, yes, that power gives us the right
to rule, but it also gives us responsibilities over the ruled. We must
stress this point, it will be the foundation stone upon which we build.
Where we are opposed, as we surely we will be, this must be the basis
of all our counter-arguments. We seize control FOR THE GREATER
GOOD. And from this it follows that where we meet resistance, we
must only use the force that is necessary and no more (DH 291).

It is not easy to clearly illustrate the “Greater Good” the headmaster refers to in this
quote given that there is no general definition of it. The “Greater Good” depends
on the individuals’ virtues and on what he/she considers as ‘gcood’. However, the
Longman Dictionary of Contemporary English defines it as “a general advantage that you
can only gain by losing or harming something that is considered less important”. It
highlights that the outcome is beneficial for the overall society and at the same time
harmful for a part of it. This quote vividly demonstrates several traits of Dumbledore
that are crucial in the examination of his leadership success. The individual definition
he assigns to the “Greater Good” can be depicted when closely looking at his actions
throughout the series and the way he chooses to attain this objective. There is no
doubt that his major interest is to fight Voldemort and the group he has assembled
around him. Interestingly, the reader never explicitly learns about his motivation to
do so. The headmaster is presented as a man of high ethics and neither supports the
cruelty personified by the Dark Lord nor his pureblood ideology.

However, this was not always the case. As mentioned eatlier, there was a time
when Dumbledore also had ambitions to become a “glorious young leader |[...] of
the revolution” (DH 573), assuaging the scruples he had by telling himself that it was
for “a greater good” (DH 573). His change of mind mainly evokes from the painful
recognition of the possible consequences the desire for power can cause and which
he experiences himself when a fight between Grindelwald and his brother eventually
caused his sisters” death. The remorse he feels because it was him who brought the
young Tom Riddle, who would later turn into Lord Voldemortt, to Hogwarts might
be his motivation to fight the latter. One might argue that Dumbledore’s actions are
aimed at redeeming his mistakes. He is eager to achieve his individual “Greater
Good” by eliminating the bad he brought upon the wizarding world by fighting
Voldemort and everything he stands for. Even though the reasons for this objective
may result from personal interests (redeeming his soul), the overall wizarding com-
munity would benefit from his success.

Voldemort, in contrast, does not pursue a goal that benefits the majority of the
wizarding society. Rather the opposite is the case, given that his oligarchic leadership
aims for the rule of the few that are of pure blood. His ideology openly excludes
those that do not fit into the desired blood status and therefore creates a clearly
defined concept of the enemy his supporters fight against. Interestingly, the Dark
Lord’s followers consider the beforehand-mentioned pureblood ideology equally as
the ‘Greater Good’. They are convinced that they make the wizarding a world a
better place by “cut[ting] away the canker that infects [them] until only those of pure
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blood remain” (DH 17). This approach undetlines once more their totalitarian char-
acteristics as they consider their ideology an ultimate solution to society’s problems
(see Bogdanor, ‘Totalitarianism’ 615). Dumbledore himself evokes the designation
of this ideology as the Greater Good in his letter to Grindelwald and even refers to
the exact same meaning: the purification of the wizarding world from pureblood
interferences (DH 291).

Although Voldemort indeed pursues this objective, it cannot be considered his
major interest. Like explained in chapter 4, his focus is on eternal life, a goal that is
entirely egoistic and which he tries to achieve through the creation of Horcruxes.
When talking to Slughorn about their creation, the otherwise so emotionless Volde-
mort cannot hide his “hunger” (DH 465) and his “longing” (DH 465) that the im-
agination of being able to beat death evokes in him. Thus the goal the Dark Lord
aims at further underlines his autocratic leadership style, causing him to act exclu-
sively for his own benefit.

Upon close inspection of Dumbledore’s and Voldemort’s respective goals, one
can see that the two leaders have a very different understanding of what power
should be used for. Nonetheless, there is one conviction they both share and that
causes them to be suited for a comparative analysis in their leadership. It is directed
towards the achievement of their individual goals. Both men have understood that
“social change |[...] can only occur with numbers” (Marciniak 33). Thus, both leaders
recognise the potential of alliances that is also crucial for the creation of hegemony
(see Sassoon 230). As they aim for cultural hegemony that assures their respective
ideologies through implanting it within society, they begin to recognise that it might
be crucial for them to gain power over institutions. Arendt’s quote that introduces
this thesis points out their recognition about groups in leadership structures as fol-
lows: “Power is never the property of an individual; it belongs to a group and re-
mains in existence only so long as the group keeps together. When we say of some-
body that he is ‘in power’, we actually refer to his being empowered by a certain
number of people to act in their name” (44).

Chapter 4 closely inspected the leadership of both Dumbledore and Voldemort
within their groups of followers that substantiates their authority with the help of
theoretical propositions of leadership styles. I concluded that, even though both men
can be considered leaders of a group, their leadership and perception of power is
different. Now I will also critically assess leadet’s respective success in leading these
groups which they need to achieve the power necessary to accomplish their goals.
Dumbledore’s numerous titles and his general hierarchical standing within the wiz-
arding community (see Marciniak 29) make it easier for him to gain followers which
help him to achieve his objectives. As pointed out in chapter 4, the institution of
Hogwarts further grants his authority, transmits legitimacy to him as a leader and
helps him to enforce his values and to transmit the virtues he considers important.
Voldemort cannot rely on this kind of legitimate leadership that is granted through
institutions and therefore needs to regain followers to be able to start pursuing his
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goals. Therefore, with regards to the overall range of their leadership, Dumbledore
starts with an advantage.

Although he does not yet lead an institution, Voldemort recognises the potential
institutions may have for leads early on and thus tries to infiltrate the two major
centres of power in the wizarding world. The reasons for his desire of controlling
legitimate institutions within the wizarding world can be explained through the con-
cept of hegemony. It is based upon using “the prestige (and consequent confidence)
which the dominant group enjoys because of its position and function” (Gramsci
12). Marciniak fittingly describes that “Voldemort and his Death Eaters do not de-
stroy the Ministry; instead they infiltrate and usutp its already established authority”
(37). Given that the people do not easily question the decisions of the MoM, he is
granted the legitimacy he lacked before. As assumed by force through the Death
Eaters and their master, this power is not legitimate in the long run due to their
coercive methods (see Marciniak 36). Nonetheless, it allows Voldemort to legally
enforce laws. He succeeds in causing a social and political change (see Marciniak 37)
by using the trust the people have towards their government to legitimate his enact-
ment of rules. An example for that is the mudblood hunt in book 7 and the “Muggle
Born Registration Commission” (DH 2006£.).

After successfully infiltrating the MoM, Voldemortt also aims at seizing control
through the institution of Hogwarts, since he recognises the potential of forming
young students according to his ideology and virtues right from the start (see
Marciniak 50). Through the replacement of teachers with his followers, he tries to
enable a radical change of values within the school and aims for creating a young
generation of adherents. In spite of his enormous power within the school, he fails
in transforming the students because they have already internalised Dumbledore’s
ethics. Motris points out that “ethical action produces a form of strength grounded
in trust that nothing else can duplicate” (64). Whether Dumbledore’s actions might
be ethically correct or not, they appear to be for the students and teachers. There-
fore, they willingly reproduce them (see Birch 115). Due to this enormous impact of
Dumbledore on his followers in Hogwarts, Voldemort fails at embedding the ideol-
ogy of totalitarian leaders into “the deepest reaches of societal structure” (Pipes 243)
and does not attain the complete control of his followers’ thoughts and actions.
Although having mastered the first aspect of the “historic bloc” (Sassoon 230) by
creating a basis of consent among his followers, his failure in transmitting his ideo-
logies via the institutions prevents him from successfully re-producing the hegem-
ony of his ‘class’.

Ironically, it is his failure to gain control of Hogwarts that highlights the degree
of Dumbledore’s success in this very objective. In contrast to Voldemort, he fulfils
both prerequisites of a successful historic bloc. Firstly, his group of disciples pro-
vides him the required basis of consent (see Sassoon 230). Secondly, as long-time
headmaster, he succeeds in implanting his ideology so far that it becomes ‘common
sense’, a characteristic of successful hegemonic leadership according to Hopf (see
318). Due to this failure, Voldemort needs to develop another strategy that helps
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him gain followers to use the beforehand mentioned power that only occurs in
groups. Quickly it becomes evident that his approach to reach that goal is coercion
out of which his autocratic leadership arises. Even though he despises affection to-
wards others, “shrewd strategician” (Barratt 136) he is, Voldemort promises those
who are discontent in their current situation in society to satisfy their needs under
his reign (Barratt 30). As explained in chapter 4.2, this strategy of requiring followers
is successful.

This chapter has equally highlighted that Voldemort’s strategy of creating a clear
differentiation between the two groups (‘mudbloods’ and ‘purebloods’) applies to
his followers’ need of differentiating themselves from their enemies. Barratt argues
that “such bodies often appeal to individuals who lack other sources of identity or
power” (104). Since Voldemort is aware of their urge to share a part of his power,
he is strategically capable of taking advantages of these desires. One example for
such is their longing for attachment to a certain group which the Dark Lord provides
through his ideology of races that have different value (see chapter 4). Thereby, he
proves to inherit one of the crucial prerequisites for successful leadership as pro-
posed by Adair and Thomas, “a thorough knowledge of his employees” (118). In
book 5, it becomes clear that this knowledge about others equally allows him to lure
his enemies into a trap, especially when he uses occlumency to make Harry believe
that Sirius is in danger. These indications show that during his leadership he proves
an “eerie skill for discerning and destroying or perverting the things closest to the
hearts of his enemies” (Barratt 140).

Despite using emotions of both his followers and his enemies for tactical war-
fare, he practises neither consideration nor compassion. In none of the books does
he show genuine interest in his followers’ well-being. In the beginning, this is what
his adherents admire their leader for, namely his lack of emotions since it makes him
appear even more powerful. However, his high emphasis on attaining his goals and
the low emphasis on the people, as typical for autocratic leaders (see Warrick 158),
fire back against him. Despite this failure in considering his followers’ needs, there
is also another aspect that eventually causes the downfall of the Dark Lord and his
failure in achieving his goals. In the end, it is Dumbledore’s influence on Draco
Malfoy combined with the latter’s family’s love for him that results in the betrayal
of Voldemort. Although the Malfoys are repeatedly shown as strongly connected to
Voldemort’s ideology and thus appear as faithful servants at first glance, they even-
tually turn against their former master to protect themselves. Starting after Lucius’
failure to obtain the prophecy, the Dark Lord treats them more and more as dispen-
sable, taking away their authority, at last by taking Lucius’ wand (see DH 373). It is
due to this miserable treatment, which even expands to their son, that causes the
Malfoy family to eventually turn against their former master. As unlikely as it seems
at first sight, Voldemort’s consideration of Lucius as a “slippery friend” (GoF 564)
appears to be a prophecy that comes true. At first, the Malfoys try to restore their
reputation within the Death Eaters but, no matter what they do, nothing seems to
be enough (DH 371). Eventually, Narcissa betrays Voldemort when he commands
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her to check whether Harry is still alive after the Dark Lord has tried to kill him in
the final book, knowing this is the only opportunity to find her son (see DH 582).
Harry correctly recognises that “she no longer cared whether Voldemort won” (DH
582) because she is more concerned with the well-being of her son than with her
leader’s victory.

Although Barratt argues that there is no clear hierarchical structure within this
group (99), Lucius’ standing appeared to be higher than the ones of others, as he is
repeatedly represented as one of his closest servants. Together with the common
motivations to follow Voldemort, fear and the lure for a share of his power, it was
this standing within the group that motivated him to restore his position. When
Narcissa recognises that he will not be able to rebuild this hierarchical position, she
notices that there is nothing more to gain from her family’s obedience to the Dark
Lord. Barratt expresses this thought fittingly, he claims that “by failing to forgive,
and by punishing those who have returned to him, [Voldemort] guarantees that his
power over his followers is entirely dependent upon his ability to punish” (46). As
he had punished them to the extent that they have nothing more to lose but them-
selves as a family, Narcissa decides to save those she loves with all means at her
disposal. Later, during the battle of Hogwarts, Draco’s parents are described as “run-
ning through the crowd, not even attempting to fight, screaming for their son.” (DH
589).

This scene vividly portrays that even though Voldemort always put the loyalty
of his followers in the centre, he fails in attaining it to the extent he wishes for. Their
loyalty is not strong enough to withstand the emotional attachment to one’s own
family and the love parents feel for their child. Here, it becomes evident that in the
end, Voldemort’s followers mirror his egoistic behaviour and pursue their personal
goals. As long as they follow their common goal of reaching power through fighting
for an oligarchic system with pureblood families at the top, Voldemort’s leadership
is successful. Once his followers learn, however, that “Voldemort shows just as little
mercy to his followers as to his enemies” (PS 126), their loyalty fades, and they will-
ingly betray him. It is not without irony that the reason for his followers’ betrayal
results once again out of a mothet’s love for her son. Like Lily once did for Harry,
Narcissa proves that she is willing to endure any consequences to assure that her son
is in safety. Never having experienced love himself, Voldemort is unable of feeling
and truly understanding it, which causes him, in turn, to underestimate its inherent
power.

This example shows the weakness that can result from a purely autocratic lead-
ership that is characterised through lack of interest in and consideration of one’s
followers. Voldemortt, as a counter-intuitive example, highlights that qualities such
as “warmth”, “humility” and “fairness” towards one’s followers are crucial to lead
successfully (Adair and Thomas 121). His character further underlines that tactical
knowledge about warfare and the role emotions can play is not enough to succeed.
As pointed out above, Voldemort can use emotions to manipulate his opponents to
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act as he wants them to. Nonetheless, he eventually fails since he underestimates the
enemies’ strongest power he has never experienced himself: love.

Concerning his followers, similar mistakes can be recognised. At first sight,
Voldemort succeeds in controlling his followers’ obedience through the cellular
structure he chooses within his group. However, he does not foresee the betrayal
due to love that causes his second downfall. Despite constantly underestimating the
power of love, equally the all-embracing control of his followers’ actions prevents
Voldemort from asserting his leadership in the long run. By controlling all of the
Death Eaters actions, he discourages them to become independent. Thus, they en-
tirely depend on their master and are unable to pursue the group’s goals without
him. In the end, “[Voldemort’s| army suffers from the same weakness as any other
autocrats’ when the leader shows signs of weakness, the troops have little incentive
to persevere.” (Barratt 142). This statement holds true for his first as well as for his
second downfall, where his “weakness” consists of being disempowered from his
body, not being able to assert his power physically, e.g., through his wand. The mo-
ment he cannot use violence to assure his domination, such as punishing disobedi-
ence directly, he loses his group of supporters which enable him to make the social
change he aims for (see Marciniak 33). Thus, Marciniak as well as Arendt (see 44)
have correctly predicted that his success depends entirely on the ability to keep his
group of followers together. By failing in this attempt, Voldemort causes his down-
fall.

Even though he also has his limits, Dumbledore can generally be considered a
leader who fulfils Adait’s and Thomas’ prerequisites and indeed practices “warmth”,
“humility” and “fairness” (121) within his group. As opposed to Voldemort’s failing
autocratic leadership, his transformational approach is successtul in the long run as
it includes consideration, an important aspect of such leaderships (see Eeden et. al
255). The knowledge of his followers which results from this consideration becomes
visible, inter alia, through the gifts the headmaster leaves for Harry, Ron and Her-
mione. Although he is dead and thus cannot help them to figure out the respective
reasons for each gift, his role as a mentor enables them to “mak|e] interferences on
the basis of incomplete knowledge” (Brown 407). Thanks to the acquired agency
and independence, they are capable of solving the riddles themselves, even if it takes
some time. Bruner’s assumption that “acquired knowledge is most useful to a
learner, when it’s discovered through [...] own cognitive efforts” (Bruner qtd. in
Wolosky 294) thus proves to be suited for the trio. Dumbledore’s Army, which can
be considered an extension of Dumbledore’s leadership since it is led by “Dumble-
dore’s man through and through” (HBP 3206), namely Harry, personifies the same
structure. Interestingly, Harry overcomes his mentot’s mistakes and succeeds in es-
tablishing a democratic leadership within his group and includes voting processes
(see Barratt 21). After all, Dumbledore’s transmission of virtues onto his group of
followers might not be as openly manipulative and coercive as Voldemort’s ap-
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proach. However, the reader cannot be sure whether those who are under Dumble-
dore’s leadership, would also share his convictions if they had not been confronted
with them daily and from a very early age on.

Previous chapters have shown that the institutional power Dumbledore inherits
due to his position as headmaster contributes enormously to his long-term success.
His values have even been internalised to the extent that Draco Malfoy cannot kill
Dumbledore, even if he knows that he must to restore his family’s reputation. Torn
between the values cherished by his family and the ones he has learned in school,
the reader experiences a weighing between the different educations Draco has wit-
nessed — and in the end, Dumbledore’s education beats Voldemort’s. Draco cannot
kill his headmaster and his longstanding mentor and influencer of his socialisation
(see HBP 553ff.). It is reasonable to assume that Draco would have acted differently
if he had grown up under Voldemort's education.

Like elaborated above, this successful internalisation of the headmaster’s values
presents the second major cause for the Dark Lord’s downfall. Draco’s behaviour
serves as a particularly evident example of Dumbledore’s leadership success caused
by his rule of Hogwarts. Interestingly, it leads to the assumption that also others
might act in Dumbledore’s interest due to the presence of his values and virtues.
This perspective allows for the imagination of a different Hogwarts under a different
leader. Another example for the enormous success the headmaster in transmitting
his ideas to his followers can be depicted when Harry willingly sacrifices himself for
Dumbledore’s ‘Greater Good’, the common goal they agreed on. This can be con-
sidered the peak of Dumbledore’s leadership success since it personifies that he
manages to implement his individual goal into others to the extent that they even
willingly sacrifice themselves for it. It is only due to the unconditional trust and loy-
alty of his followers that the headmaster’s values and objectives are carried on. As
he provides plausible goals he strives for, his followers genuinely support him in
their attainment.

Dumbledore’s own death is equally an interesting aspect to look at when it
comes to the depiction of his leadership towards his followers. At one point, he
admits that he asks Snape to kill him instead of letting Malfoy or others do it because
he does not want to suffer more than necessary (DH 548). Despite that, he knows
that the wound the destruction of the Horcrux has caused is slowly killing him (DH
548). His followers do not know about these tactical influences which shape his
decisions. Thus, Dumbledore suffers a martyr’s death which appears to underline
that he is dedicated to the “Greater Good” during life as well as in death. Due to
this way of deceasing, Dumbledore assures that his transformational leadership con-
tinues even after his death. For his followers, he sets an example of selflessness that
inspires them to seek after the goal they once tried to attain together. The basis for
this long-term transmission of Dumbledore’s values is the “agreement-oriented
communication” proposed by Hannah Arendt (see Habermas and McCarthy 5f.).
Per definition, the power that results from agreement cannot be instrumentalised
because if it were, it would lose its power (see Habermas and McCarthy 5). Even
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though it is questionable whether the headmaster’s leadership would be equally suc-
cessful under different circumstances, his way of exercising power is accepted and
indeed “rests on conviction”, as requested by Habermas (5f.) This approach makes
up for his lack of democracy within his group since it underscores that his followers
agree with their leaders’ decisions. Even without voting processes, Dumbledore suc-
ceeds in working for the collective goals the group agreed upon and thus fulfils the
democratic criteria of focusing on the outcome of the whole group (see Warrick
160). The headmaster’s personal interest, to redeem that he brought the evilest wiz-
ard into the magical world, rather vanishes behind his effort for attaining the group’s
goals. Therefore, Dumbledore’s followers consider him working for the group’s in-
terest and attribute him an interest in the satisfaction of his followers, another crite-
rion for democratic leadership (see Warrick 160).

Even though all this presents him as a caring leader, the headmaster needs to be
regarded critically. As stated above, his interest in the group’s goals is not as genuine
as they might appear and often there is a tactic behind his actions. There are even
signs of manipulation of his followers since he repeatedly highlights the importance
of alliances (see Gol" 627), a prerequisite for him to rule successfully (see Arendt 44).
The willingly granted obedience and acceptance of his rules and ideals ultimately
facilitate the headmaster’s leadership. It naturally minimises the need for punish-
ments, which in turn helps to uphold the good relationship between him and his
followers. It is also crucial for allowing laissez-faire tendencies under his leadership.
These are only successful because Dumbledore’s followers are capable of self-man-
agement (see Eeden et al. 255).

Due to this way of handling his followers, Chan ascribes anarchistic tendencies
to Dumbledore which explain his success in leading his followers. Chan states that
such leaders “believe that harmony can be better achieved in a society regulated not
through the government but through mutual assistance and cooperation of the
members” (420). Even though we rejected the idea of Dumbledore as an anarchistic
leader eatlier, Chan might be right in this assumption. Indeed, mutual assistance and
cooperation become particularly evident when looking at the close bond between
Dumbledore and his followers. One example that shows that the entire group works
together for a common goal is when Mr Weasley is attacked in the Ministry. Dumble-
dore, without hesitation, initiates the necessary processes to save him. Nonetheless,
it is only due to the common and genuine interest to save their member that every-
one contributes his/her best to succeed. Both his agreement-orientated communi-
cation as well as his values-based orientation fit into Neill’s understanding of the
“discipline of an orchestra, where a violinist obeys the conductor because he is as
keen on a good performance as the conductor is” (156). Thus, Dumbledore shows
repeatedly that he does not make the same mistake as Voldemort, who microman-
ages everything. Instead, he relies on the libertarian assumption “that government is
best which governs least” (Thoreau 244), trusts upon self-reliance, respect of indi-
vidual rights (see Barton 1537) and the together-defined virtues and goals the group
agreed upon. After all, the headmaster succeeds in his aim of educating his followers
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to become independent, autonomous adults that think before acting — a goal he
shares with most parents, underscoring the paternalistic leadership he inherits. As
his adherents learn to understand the rules brought upon them by internalising the
values that induce them, they are more likely to behave accordingly. Even if they do
not, the headmaster trusts them and accepts that “there are no power relations with-
out resistances” (Foucault 142). Thus, he ensures that even in case of breaking the
rules as they will anyway, his pupils have at least the morals in mind that he has
chosen for them to acquire. This way of reacting to resistances occurring in his lead-
ership demonstrates that he fulfils the successful-leadership-quality of “not [to] be-
come engrossed in detail” (Adair and Thomas 120).

Voldemort, on the contrary, relies entirely on his coercive leadership, his cellular
organization and downward communication. Therefore, he does not expect any re-
sistances and fails in managing them once they occur. Generally, the Dark Lord does
not rely on agreement-oriented communication but rather refers to the teleological
concept of power suggested by Max Weber. This approach of enacting leadership
opposes the one of Hannah Arendt as it “only provides for actors who are oriented
to their own success and not to reaching agreement” (Habermas and McCarthy 4).
Thus, it implies the aspect of manipulation and can be considered rather “instru-
mental” (Habermas and McCarthy 4) than genuinely agreement-oriented like Ar-
endt’s approach. It can be applied to Voldemort’s leadership insofar as that the
Death Eaters neither appear to know about the creation of their master’s Horcruxes
nor are they generally involved in decision-making. They support their leader since
they are part of the group of society he seeks to entitle as the elite but are not allowed
to decide autonomously. In this respect, his oligarchic leadership style representing
a clearly defined “ingroup/outgroup distinction” (Barratt 104) is successful. It mo-
tivates those belonging to the beneficial group to support his objectives and to grant
Voldemort the authority he requests.

The teleological model, however, does not provide long-term success, as Volde-
mort vividly exemplifies. Given that their followership is not genuine, they are quick
to change their minds and to pursue their own individual goals. This does not come
as a surprise, given that they have learned this behaviour from their leader, Volde-
mort, who does the same by reigning autocratically. What holds true for both leaders,
however, is William’s assumption about the leading-by-example style: “In leading by
example |[...] leaders provide a continual living demonstration of the values which
represent the core culture of the team or group” (36).Adair and Thomas likewise list
the ability to “set a good example” as necessary for a person in command (see 118).

Ironically, just like Dumbledore, Voldemort succeeds in getting his followers to
mirror his behaviour. Their major difference is that the personification of the virtues
Dumbledore hallows benefits his respective objectives, causing his followers to im-
itate him and entirely commit to reach their “together-defined goals” (Wolosky 295).
His follower’s commitment even extends to them sacrificing their lives for the
greater good, just like he (seemingly) does. Voldemort, in contrast, teaches his fol-
lowers ignorance and self-centeredness and thereby signs his downfall, as it is exactly
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the self-centeredness of the Malfoy family that eventually causes his failure. Whereas
Dumbledore relies on his followers to carry on his morals because of the trust to-
wards them, Voldemort’s analysis underscores that he does not trust anybody but
himself. Therefore, it is only logical that he entrusts objects and animals instead of
people to maintain patts of him, namely the Horcruxes he creates. The creation of
the latter, however, only aims at fulfilling his personal goal of eternal life and does
not contribute to his group’s objectives. It might be due to this egoistic example he
sets that he prevents himself from obtaining long-term leadership.

Taking all of the previously mentioned aspects into consideration, it can be con-
cluded that the respective leader’s success indeed depends on the success of leading
within their groups (see Marciniak 33). Dumbledore achieves long-term success due
to the passing on of his virtues through his followers. There is even a new resistance
group evolving that bases on the same virtues the headmaster stands for, led by his
most loyal follower, Harry Potter, who assures that his morals are lived on without
him. By educating his group towards consideration, independence and cooperation,
he assures their genuine conviction of the virtues they stand for. Especially through
emphasising values-based self-governance, the headmaster causes his followers to
internalise the educated values to the extent that they aim for ‘Greater Good’.

Voldemort, however, might succeed in his “leadership-by-example” (Williams
36) as he transmits his virtues onto his followers but ultimately, it is because of them
that his leadership fails. By educating his followers the virtues that are characteristic
for his autocratic leadership, that is egoism and self-centeredness, he causes them to
mirror these traits. Due to the total absence of consideration and warmth towards
his followers, they soon recognise that they are indeed interchangeable for their mas-
ter. In the end, the Malfoys place the benefit of their family above their obedience
towards their leader, thus underlining the two major mistakes of the Dark Lord:
Failing to create an atmosphere of contentment among his followers and underesti-
mating once more the power of love. Due to the lack of reciprocal communication
and recognition, Voldemort’s followers realise that he is the only one who benefits
from their fellowship.

Generally, this analysis depicts that whereas Dumbledore meets numerous of
the proposed requirements Adair and Thomas set up for successful leaders, Volde-
mort fails in meeting them. In the end, it is “believing in the common good, in love,
in friendship, in [genuine] loyalty, and in justice” (Batratt 160) that assures a long-
term leadership, whereas “seeking power for power’s sake, and self-preservation
above all else” (Barratt 160) only allows for a short-term leadership.

6 Conclusion

The present thesis has treated extensively the leadership styles Albus Dumbledore
and Voldemort portray within their respective groups of followers. I have further
examined the treatment of the latter and eventually analysed their success in attaining
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the goals the two leaders pursue with their leaderships. The results of the examina-
tion about the influence of behaviour towards one’s group on their leadership suc-
cess have confirmed the original hypothesis. Indeed, reciprocal leadership structures
with an emphasis on consideration prove to be more successful, as depicted through
Dumbledore’s long-term success in transmitting his virtues onto his followers who
even promulgate them after his death. Voldemort’s failure that results from his
mostly autocratic, one-way communication within his group further supports this
hypothesis by providing a negative counterexample. It underlines that it is due to his
lack of consideration and reciprocal communication policies that he does not
achieve the goals he aimed for.

Additionally, the analysis of the different leadership styles used by Dumbledore
supports the idea that a mixture of different styles is more successful than restricting
oneself to only one approach. However, the leadet’s success depends not entirely on
the leaders but is enormously influenced by their followers’ perception of the style
that is exercised towards them, as can be seen through the Malfoys’ example.

Although this thesis has examined the leadership of the two chosen leaders and
their respective success in-depth, there are still several aspects that remain open for
exploration. For once, this work seized down the leader’s motivation to consciously
selected aspects that, at one point, are more or less explicitly stated by them as their
goals. Further research could be done about the Dumbledore’s success in fulfilling
his position as headmaster. One might explore his approach to transmit the curric-
ular knowledge to his students as well as his general success in educating them.
Given that the acquired knowledge which forms the centre of this work is acquired
mostly outside the classroom, the success concerning the transmission of technical
magic knowledge is not treated.

Also, the limits of Dumbledore’s success have not yet been regarded. Although
the headmaster succeeds in achieving his personal goal of redeeming the evil he re-
leased into the magical world through his transformational and motivating leader-
ship, he only fights the symptoms, not the ‘disease’ itself that is the pureblood-ide-
ology. Indeed, his pursuit of personal interests contributes to society’s well-being to
the point of freeing the wizarding world from Voldemort and causing his followers
to scatter. Nonetheless, Dumbledore’s leadership does not aim for changing soci-
ety’s perspective about these outcasts and is thus unable to cause a significant social
change. The only hint at an actual, altruistic social change is the promising transmis-
sion of his leadership to Harry, who might have the potential to overcome his men-
tor by aiming for greater causes and not his interests.

Generally, the way the leaders have attained their success needs to be put into
relation to the respective goals that have been set by them. This thesis only considers
those presented at the beginning of chapter 5. However, given that the definition of
success depends on the goals set by a leader, also the leader’s eventual success varies
when considering other criteria than the one selected for this paper. Also, the present
thesis seized down the applied theories to their use for the chosen focal point. Dif-
ferent works might place other aspects in the centre and thus provide an additional



90 Lena Susann Kithn

perspective to the one provided within this work. Taking into consideration the as-
pect of hegemony as presented in the Harry Potter world would be for itself a pos-
sible emphasis of continuing scientific work. Therefore, this thesis serves as a basis
for further research that provides an overview of the used leadership styles of
Dumbledore and Voldemortt. It considers their success resulting from their respec-
tive choices as well as the associated consequences. Despite the deliberately chosen
limits of this work, there are also the limits given through the way J.K. Rowling
decided to display the world she created. Given that the reader only gets to know
Hogwarts under the long-term reign of Dumbledore as headmaster, it remains open
whether Voldemort would have been more successful had he been granted the same
preconditions as Dumbledore. The same question can be raised concerning another
headmaster that might have imposed different virtues onto the pupils. Thus, it might
be of interest to examine the general influence of headmasters towards their students
and compare these findings with the display of Dumbledore as headmaster.
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